Chapter 2

THEORETICAL FRAMEWORK

2.1 ADOLESCENCE
2.1.1 Introduction

Adolescence (10-19) is a phase of life which hasmdy gained
recognition as a distinct phase of life with itsrogpecial needs. This phase
is characterized by acceleration of physical groanid, psychological and
behavioral changes, thus bringing about transfaomdtom childhood to
adulthood'Adolescence is the phase of transition from beinhil to an
adult? Just before adulthood, adolescents or teenagerstgeperplexing
creatures for their parents. It perplexes the adulien they fail to find an
effective way to understand them, respond to theeven approach them.
Everything that a parent does seems to go wrongsd lgears pose some of

the most difficult challenges for families.

Teenagers, dealing with the new ever-complex wddd| that no
one can understand their feelings, even their oanergs. As a result, the
teenager may feel angry, alone and confused whiteng complicated
iIssues such as identity, peers, sexual behaviokidg and drugs. And the
parents may be frustrated and angry that the teemsto no longer submit
to parental authority. Methods of discipline thabrised well in earlier

years may no longer have an effect. And, parentg fiee frightened and

! Parthasarathy Biswas et.al., “Characteristicdafients Visiting the Child & Adolescent
Psychiatric Clinic: A 26-year (1980-2005) Study rfroNorth”, J. Indian Assoc. Child
Adolescent Mental Health; 2007, pp 53-60,

> Gary Novak,Child and Adolescent Development, Jagsalications, New delhi,2004,p-473
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helpless about the choices their teen is makinga Assult, the teen years

are ripe for producing conflict in the family.

Adolescence is like a bridge between childhood ashadthood. This
bridge has as its base what the individual has iesdjwor learnt up to
childhood. If the infancy and the childhood of e@olescent have not been
smooth from all points of view, adolescence tod i disharmonious in
its development. Adolescence is not only a bridgendicated; in fact, it is
the foundation on which rests the entire future Idf the individual,
because it is during this period, the various typeshanges takes place
and these changes, if properly taken care of, determine the future life

pattern of the individudl

On entering adolescence, children gain theitgbib think about
the world in much more complicated ways and cagolme more verbal,
depending exclusively on language to expressselves. Coupled with,
this is a period of intense change for the adolgsas they struggle with
issues such as independence from their parentsalégx self - identity,

peer pressures and friendships and pressures stidytand school.

Friends and peers play a critical role in the lieésdolescents and
they will often seek support and information fromege circles rather than
from the adult world. In addition, adolescents generally prone to
challenge and confront their parents and othertacag they seek more

involvement on the road to independence.

Though they may be intellectually more able to camivate, they
may also become more withdrawn, self - consciodlsaavkward. While an

eight year - old boy may be relatively open andting with adults, the

®  Dodge L. Fernald, Peter S. Fernald, IntroductiorPsychology, A.l.T.B.S.Publishes and
Distributors (Reg.) Delhi, 2005, pp 80
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same adolescent might be more suspicious, confremtar secretive. The
teacher and the counselor must work together tadym® learning
environments for pupils that help to lead them talA@ecoming competent

persons.

Adolescence is a developmental transition betwdwldhmod and
adulthood. It is the period from puberty until flbult status has been
attained. Adolescence is also the stage in a perktanbetween childhood
and adulthood. It is the period of human develogmdenng which a young
person must move from dependency to independendeaatonomy and
maturity. The young person moves from being paradamily group to
being part of a peer group and to standing alonanaadult (Maybe and
Sorensen, 1995).

Generally, the movement through adolescence froitdhdod to
adulthood involves much more than a linear progwassef change. It is
multi-dimensional, involving a gradual transfornoatior metamorphosis of

the person as a child into a new person as an adult

Adolescence involves a process, which extends avsignificant
period of a person's life. However, there are itdial differences, with
some young people moving through adolescence quithan others.
Adolescence presents many challenges as biologisgi;hological and
social changes are confronted. Important procesfsefsange need to occur
within the young person if these challenges aregetconfronted adaptively

and with success.

When an adolescent is unable to confront and de#h @

developmental challenge successfully, there arelyliko be unhelpful

*  Vvarghese K J., The effectiveness of counselli@brist college center for publications ,

Bangalore, 2008, P -1
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psychological, emotional and behavioural consegenin dealing with
these, counselling may be useful with the counséiklping the young
person to find new ways to proceed adaptively aldhg required

developmental journey.
2.1.1.1 Adolescence is a Transitional Period

G. Stanley Hall denoted this period as one of 'lStand Stress"
and, according to him, conflict at this developnaérstage is normal and
not unusual. Margaret Mead, on the other handpated the behavior of

adolescents to their culture and upbringing

This is a stage at which the individual is neitregarded as a child
nor as an adult. The adolescent faces many sugtisits in his life when
he finds in a fix and is not able to know the ptat he should follow. He
tries to behave like an adult and he errs. Eacteadent follows his own
pace of growth. It is wrong to think that changesing adolescence came
about abruptly. A marked difference may be notigedlis various modes
of behavior when reaches near the close of adalesceEach stage of
development has its own problems. The problems duflescents are
generally viewed from the point of view of adulbgcause they appear to
be quite grown up. In fact, these problems shoelddnsidered as marks

of natural growtf

As that the majority of problems associated wittolascence in
Western society are not present in other cultukase Frank described the
period of Adolescent as "They mustn't know my despacan't let them

see the wounds which they have caused, | couldalt their sympathy and

http://www.mnsu.edu/emuseum/cultural/anthropoittgad.html

®  http://www.samsha.gov/children/adolescence-needs
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their kind-hearted jokes, and it would only make want to scream all the
more. If | talk, everyone thinks I'm showing offhen I'm silent, they think
I'm ridiculous; rude if | answer, sly if | get a g idea, lazy if I'm tired,

selfish if | eat a mouthful more than | should,mtl) cowardly, crafty etc.

Adolescence is the transition from the child to #mult® So it
means that what has happened before will leave & ma what is
happening now and in future. The adolescence atdfsge is neither a
child nor an adult. If adolescents behave likedskih, they are told to “act
their age”. If they try to act as adults, they afeen accused of being “too

big for their britches”®

Searching for a unique identity is one of the peoid that
adolescents often face. At this age, role modedh a3 sports players, rock
stars and movie and television performers are vpopular, and
adolescents often express a desire to be like ttesen role model.
Adolescents may be prone to recklessness andatkskgt behaviors, which

can lead to substance abuse, car accidents, wsesaénd youth crime.

Although most adolescents are psychologically hgalthey can
(like adults) exhibit signs of mental illness. ¢tadolescence and early
adulthood are peak years for the onset of schizmpr Mood disorders
such as clinical depression and bipolar disorder itatially show in
adolescence. Girls aged between 15 and 19 mak&0Up of anorexia

nervosa caséS The problems of adolescents are generally viefueuh

John.F. Longres, Human Behavior in the sociglrenment, Brooks/Cole, United States,
2000, pp-200

®  Gary Novak, Child and Adolescent DevelopmengeSRublications, New Delhi, 2004,p-463.
Elizabeth B. Hurlock, Developmental Psychologytife Span Approach, op.cit. P-223.
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the point of view of adults, because they appearet@uite grown up. In

fact, these problems should be considered as ménatural growtfr.

2.1.1.2 Adolescence is a time of unrealism

Adolescents have a tendency to look at life througée tinted
glasses. They see themselves and others as thdg Vikei them to be
rather than as they are. This is especially truaddlescent aspirations.
These unrealistic aspirations, not only for themselbut also for their
families and friends, are, in part, responsible fite heightened

emotionality, characteristic of early adolescence.

2.1.1.3 Adolescence is the threshold of adulthood

As adolescents approach legal maturity, they axeas to shed the
stereotype of teenagers and to create the impregg they are near adults.
Dressing and acting like adults, they discovernatealways enough. So, they
begin to concentrate on behavior that is associaitbdadult status- smoking,
drinking, using drugs and engaging in sex, for gdanirhey believe that this

behavior will create the image they desire.

2.1.1.4 Psychological hazards of Adolescents

From the psychological viewpoint, the most sigmfit
characteristic of the period of adolescence is @&exu development.
According to Dr. Joné§ the repressed sexual force of infancy, that

continued talent through the period of childhoashce again awakens as

1 http://www.samsha.gov/children/adolescence-needs

12 Elizabeth B. Hurlock, Developmental PsychologigthFEdition, Tata McGraw Hill
Publishing Company, 1981, pp-225

13 Jones A.J, Principles of Guidance and Pupil Remsiovork, Mc Gaw Hill Publishers, New
York, p-125
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the individual passes through various stageserfial development. The
truth of the matter is that even if it is not thaly tendency, sexual
tendency is undoubtedly the most prominent aablst tendency to be
found in adolescence. Normally, the developmenthaf sexual passes

through the following stages.

2.1.1.4.1 Auto - eroticism

In the beginning of adolescence, sexual tendenayifass itself in
self - love but this self - love differs from thafant's self - love. In
infancy, the child finds physical pleasure in explg and touching various
parts of his own body. But in the adolescent sdibve, the individual
dresses himself well and meticulously, observesfdig continuously in
the mirror, and does his very best to make himsslfpresentable as

possible Freud calls this the state of narcissism.

2.1.1.4.2 Homosexuality

Progressing from the stage of self - love, youngsband girls are
attracted to members of their own sex, either olderyounger than
themselves. Homo sexual love of this age is accompaby great anxiety
and deep affection but later on it turns into hetexual love. Persons of
this age can often be seen caressing each otlaenjirg together, praising

each other and finding other modes of expressieg thutual attraction.

2.1.1.4.3 Heterosexuality

The state of homosexuality in adolescents is su=mkdy sexual
maturity, a state of moral hetero - sexual relaidetween men and
women. The strength of this sexual tendency catiherebe curbed nor can
any strict control upon it prove efficacious eveniti is considered

desirable.
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2.1.1.4.4 Hero worship

In schools some teachers impress their studentsiderably with
the result that they come to be tenderly and atieately regarded by
them, also being imitated by the tender childream&times this hero
worship turns in love. The tendency to hero wgrstan be turned to good
account by inculcating a proper character and peatgy in the child’s
mind. For this it is essential that the teacherdaiiinshould represent the

highest ideals, as he is the best example thathife: can imitaté®,

2.1.1.4.5 Religious feeling
Many adolescents become positively and deeplyioelggin this

period of their lives. One can often observe thewinly God in some one
Image, talking to Him, offering sacrifices to Himdapraying to Him. India
is particularly productive of such specimens sirfog,one, the religious
tendency is deeply ingrained in the people’s miadd for another, in
Indian society young boys and girls meet great demdand famous

personalities on very rare occasions.

2.1.1.4.6 Gregariousness
Adolescents are always acutely desirous of beingngntheir friends,

of praising them and of improving their relatiorttwihem. Often, they form
definite groups in which each adolescent has hesifip status and a role,

plays an important part in determining his statgmle in adult life'®

4 Elizabeth B. Hurlock, Developmental PsychologithFEdition, Tata McGraw Hill
Publishing Company, 1981, p-425

15 Elizabeth B. Hurlock, Developmental PsychologithFEdition, Tata McGraw Hill
Publishing Company, 1981, p-425

6 Elizabeth B. Hurlock, Developmental PsychologthFEdition, Tata McGraw Hill
Publishing Company, 1981, p-425
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2.1.1.4.7 Extroversion
In this period, the child once again regains higogert behaviour,

taking deep interests in his surroundings and otftviduals, their activities
and conflicts. In school, too, he likes to taket paall kinds of activities. And
it is matter of joy with him if he can spend thegker part of his time in the
company of his friends. Various individuals becoengaged in programmes
of social service and welfare. In this manner dbesadolescent announce the
interest that he takes in the real world. Thisrggecan be usefully exploited
to ingrain in him such useful qualities as selfeteence, self determination,
cooperation, discipline, honesty and the qualitynaintaining good relations

with others or develop the social instinct.

2.1.1.4.8 Lack of stability and adjustment

It has been pointed out earlier, too, that in hil®l@scence the
growing individual is at the threshold of his lidthough he is rarely if
ever considered an adult by his seniors. From #yelwlogical point of
view, he takes himself seriously enough not to mmrshimself a child,
and likes to be treated as an adult. Evidently,shews considerable
instability and lack of adjustment. His adaptatimnhis environment is
upset by such small considerations as the growthiroples on his face or
the presence of other small physical deformitiesfalct, it is a stage in
which he learns to lead adult life in every sphamd direction. Hence, the

presence and continual development of problemslisratural. And these
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problems are susceptible to ready solutions ifdbmeiors are prepared to

extend their sympathetic cooperation and guiddnce

2.1.1.4.9 Excessive Sentimentality

The adolescent is very sentimental and emotionaihgstable,
although at this age his mind is fairly well deyedd. Of the many feelings
that drive him, the strongest is the desire to praise and self respect and
any injury to or repression of them may lead toosesr malformations and
even open rebellion. Sentimentality can be turnedgbod use in
developing cultural traits in the adolescent. Rgr#ition in programmes of

dancing, acting, music, painting, etc., makes thet®nal life more stable.

2.1.1.4.10 Excessive imagination

Although the adolescent is as much in this worldmmg other living,
yet he is prone to much imaginary flights into therld of fancy. The
smallest thing can persuade him to temporarily dbanthe world of
reality and turn to the imaginary world. Such esbes imagination
manifests itself in the strong tendency towardsddagming, but some
gifted children express their creative and aesthetiagination through

literature, music and painting, besides other*rts.

2.1.1.4.11 Particular interests

In adolescence, as the individual develops botmimd and body,
his interests vary. Progressively the boys and gigvelop the interests of

their adult counterparts. Girls show this developtma such interests as

7" Elizabeth B. Hurlock, Developmental Psycholojijth Edition, Tata McGraw Hill
Publishing Company, 1981, p-425.

8 Elizabeth B. Hurlock, Developmental Psycholofijth Edition, Tata McGraw Hill
Publishing Company, 1981, p-426
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the use of various cosmetics, efforts at appeabegutiful, reading or
taking interest in romantic novels, love storiegamdas or poems,
participating in music, art etc. Boys manifest thegpproaching adulthood
in the form of various active games, running arqQuihaing acts of valor,
developing a vocation that they are to pursue @i thdult life. Both boys
and girls take constant interest in developingnfitghip with members of
the other sex and maturing it to fruition througimeersation, intimacy,

letters and romancg.

2.1.2 BIOLOGICAL, SOCIAL AND BALANCED CONCEPTION
ON ADOLESCENTS

Historically, theorists explained the impact of prpe on
psychological development by restoring to extremeisher a biological or
cultural explanation. Today, researchers realiz¢ tiological, social and

cultural forces jointly determine adolescent's psjogical change.
2.1.2.1 Biological Perspective

In the early twentieth century, this storm-and-sgrperspective was
picked up by major theorists. The most influenbahong them was G.
Stanley Hall, whose view of development was grodndeDarwin's theory
of evolution. Hall (1904) described adolescenca aascade of instinctual
passions, a phase of growth so turbulent thatsémdbled the period in
which humans evolved from savages into civilizethgpe. Sigmund Freud,
as well, emphasized the emotional storminess ofaige years. He called
adolescence the genital stage, a period in whigtimictual drives reawaken
and shift to the genital region of the body, rasgltin psychological

conflict and volatile and unpredictable behavidaradually as adolescents

19 Elizabeth B. Hurlock, Developmental PsychologithFEdition, Tata McGraw Hill
Publishing Company, 1981, p-425.
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find intimate partners, inner forces achieve a newre mature harmony
and the stage concludes with marriage, birth and obaring. In this way,

young people fulfil their biological destiny: sexueeproduction and

survival of the species.

2.1.2.2 The Social Perspective
Recent research suggests that the notion of adwslescas a

biologically determined period of storm-and-stresgreatly exaggerated.
The first | (researcher to point out the wide vaility in adolescent
adjustment was mil anthropologist Margaret Mead2@)9 Based on her
work in the Pacific Islands of Samoa she conclutted because of the
culture's relaxed social relationships and opennesgrd sexuality,
adolescence "is perhaps the pleasantest time theaagirl (or boy) will
ever know." Mead offered an alternative view in @rhithe social
environment is entirely responsible for the ranfideenage experiences
from erratic and agitated in mini and stress-fiéet, this conclusion is just
as extreme as the biological perspective it tried réplace. Later
researchers found that Samoan adolescence was oatraubled as Mead
had assumed (Freeman, 1983). However, Mead shoWad greater
attention must be paid to social and cultural iaflces for adolescent

development to be understodd.

2.1.2.3 Balanced View
Adolescence is a product of both biological andiaotorces.

Biological changes are universal - found in allnpates and all cultures.
These internal stresses and the social expectasioc@empanying them -

that the young person give up childish ways, dgveilew interpersonal

2 varghese K J ,The effectiveness of counsellingrisE college center for publications |,

Bangalore, 2008, P -2
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relationships and take on greater responsibilitgre likely to prompt

moments of uncertainty, self-doubt and disappointmeall teenagers.

The length of adolescence varies greatly from oméuie to the
next. -Although simpler societies have a shortangition to adulthood,
adolescence is never absent in any culture (Wklsfi©97). A study of
186 tribal and village cultures revealed that aliradshad an intervening
phase, however brief, between childhood and fidbagption of adult roles
(Schlegel and Barry, 1991).

Chronologically, adolescence comes roughly in betwthe years
from 12 to the early 20s. As defined by the Worldakh Organization,
adolescence is the period between 10-19 years.eTher also varying
views on the actual time line of adolescence - @aflg about its end.
Typically, adolescence is viewed to be beginningudierty and ending at
18 or 21 years. Others suggest that there is agefilate adolescence that

extends well into what is now known as the peribgaung adulthood.

Intellectually, adolescence is the period when ihdividual
becomes able to systematically formulate hypothesgwopositions, test
them, and make rational evaluations. The formalkihig of adolescents
tends in be self-consciously deductive, rationald ssystematic. The
‘vulnerability of this period is exacerbated by thbility to think about
one's thinking and to reflect on internal event$icl brings about a

dramatic increase in introspection’ (Harter, 1986).

A number of definitions on adolescence have beearengiby
psychologists from time to time. According to Jier$il978) adolescence h

l. is ID | he years during which boys and girls move fronidttood to
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adulthood, mentally, emotionally, socially and pbsly. Rogers (1947
defines adolescence as "a process rather than iadper process of
achieving the attitudes and beliefs needed forcaffe participation in the
society." Jean Piaget (1952) defined adolescentinasge of great Ideals
and the beginning of theories as well as the tiinsiraple adaptation to
reality.” "Adolescence is defined as the stage ipeeson's life between
childhood and adulthood”, (Geldard and Geldard9)89

There are different types of interpretations on lestence
emphasizing different aspects of the same perianlveéer, adolescents
have frequently been called "the terrible te&hsThere are certain
problems, which are common to adolescents as paneodevelopmental
processes of this age group; there are also cekitads of educational,
vocational and social information, which can béelp to young people as

they grow up.

As Dr. Uton Muchtar Rafei, (2002), Regional DiragtaVHO
South-East Region says, "It is, thus, vital to suppll those interested in
the health of the adolescents and young peopléjdimg young people
themselves, to understand their problems and naedso address them
through effective partnerships of relevant sectargl constituencies."
Counselling in general and Group Counselling irtipalar is a useful way
of helping adolescents for whom peer group valuesiraportant. Group

Counselling offers the students a means of gainingight and

2L C. R. Rogers, Client Centered Therapy: Its Qurfractice, Implications and Theory,

Boston :Houghton-Mifflin,1955, pp-34

Geldard, Kathryn and Geldard, David , Counsellmplescents, London, Sage Publications,
1999,p-3

Elizabeth B. Hurlock, Developmental Psychologytife Span Approach, New Delhi: Tata
McGraw-Hill Publishing Company Limited, 2007, pf22223
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understanding into their own problems through tistg to other students

discussing their difficulties.

2.1.3 Adolescence -Terminology
The term adolescence has derived from the LatirdWaadolescere’,

which means ‘to grow’ or ‘to grow to maturity’. kncompasses the

dimensions of physical, mental, emotional and $an&turity?*

Adolescence, the transitional stage of developmbatween
childhood and adulthood, represents the periodiré tduring which a
person experiences a variety of biological changed encounters a
number of emotional issué%.Psychologically, adolescence is the age
when the individual becomes integrated into thaetpof adults, the age
when the child no longer feels that he is belowléwel of his elders but
equal, at least in right§.Early adolescence extends roughly from thirteen
to sixteen or seventeen years, and the late adwolesccovers the period
from then until eighteen or the age of legal m&uriate adolescence is
thus a short period. Early adolescence is usueafrired to as the ‘teens’,
even as the terrible teeflsThe label, teens or teenagers is now popularly
associated with the characteristic patterns of Wweha of younger

adolescents.

The ages which are considered to be part of adabtescvary by
culture, and ranges from thirteen to nineteen yeakslolescence is the
period of growth, that is, the bridge between didldd and adulthood®

Consequently, adolescents are urged to grow up. Hhglish word

2 http:// www.dictionary 30.com/ meaning/ adolesm

»  Gary Novak,Child and Adolescent Development, Jagalications, New delhi,2004,p-473
% Caplan, G., et. al., Adolescence: PsychosBeisdpective, New York: Basic Books.1969, p-23

2 Elizabeth B. Hurlock, Developmental PsychologyLife Span Approach, New Delhi: Tata
McGraw-Hill Publishing Company Limited, 2007, pf222223

Sharry, John, Counselling Children, Adolesceamtd Families: A Strength Based Approach,
London: SAGE Publications, 2005, p-60
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adolescence also means to grow up. Three develdphteansitions are
considered primary because they lire general aspettadolescence:
changes in psychical development and sexual maiarahange in social
status from child to adult, and potential for chesmgn reasoning ability
(Grotevant, 1998).

Physically, adolescence begins with the onset obepy at
approximately 12 or 13 andulminates in adulthood at the age of
approximately 19 or 20. There are individual difieces in the timing of
puberty and the start of physiological body changath girls generally
starting earlier than boys (Siegel, Yancey, Aneshkand Schuler, 1999).

Puberty brings new sexual feelings and a naturatirie integrate
these into a sense of self and to establish seriatlonships. The timing
of pubertal changes is likely to be important foraalolescent's peer group
status and influences the social and psychologesgionses that he or she

receives from others.

Adolescence is the period in life we generally agge with self
exploration and identity seekin®. According to Erikson (1968), it is not
until adolescence that one has the mental or psygival capacity to

tackle the task of identity formation.

Erikson was of the opinion that the preadolescaatind the age of
12, should already have resolved the crises okt#nker stage of industry
versus inferiority and should have discovered pleasin intellectual
stimulation, in being productive, and in seekingcass. The preadolescent
should also have developed a sense of competedcenadbe the transition

from the world of home to the world of peers.

% Viner, Russell; Christie, Deborah "ABC of adolesce: Adolescent development". British

Medical Journal , 5 February 2005, 330: 301-304.
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This task fulfilment can sometimes be delayed fanous reasons.
Its fulfilment is not made easier by the fact thas at precisely this time
when the adolescent has feelings of uncertaintytalvbich he or she is that
society begins to ask what roles the adolescemtciwdose to adopt as an
adult. Thus, a key aspect of the adolescent dilensmthat it involves
finding a role that not only fulfils the attributex the self, but is also
consistent with what society expects. An adolessaaé¢ntity can therefore
be seen as the result of a mutual recognition byythuth and society, with
society identifying the alternative identities tlaaé possible and influencing
which of these are desirable and which is not (g, 1999).

The social context of adolescence presents adolegoés and boys
with challenges and pressures that are both siifalgr occupation, gender
roles and behaviours) and different (e.g. body m)atn the contemporary
Western social context, autonomy and independemicédth genders are

more important than in past decades (Arnett, 1999).

In the search for an identity, the adolescent rdisstover what he or
she believes in and what his or her attitudes afehls are. Some
adolescents have problems finding these roles aag im a kind of

prolonged moratorium or period avoiding commitment.

Others seem to avoid the problem altogether arttk s=isily on an
available, socially approved identity. Still otheesolve their confusion by
adopting an available but socially disapproved mlédeology. This latter
option leads to negative identity formation andoften associated with

antisocial behaviour.
2.1.4 PHASES OF ADOLESCENCE

2.1.4.1 Early Adolescence
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Early adolescence is the most stressful of all kdbeweental
transitions. It is generally acknowledged that witthe years from 11 to
15, a period of rapid and drastic biological chamgk be experienced.
Early adolescence is a time of the sharpest p@ssdistontinuity with the
past. There are two major psychosocial challengpes tonfront early
adolescents: the transition from elementary togumigh school and the

shift in role status from child to adolescent.

A useful distinction has been made between “hottl doold”
cognitions. Hot cognitions are those that are lyigilarged with emotion
and are involved in matters of perceived threainosituations in which
cherished goals or values are in conflict or jedpafhe early adolescents
begin to search for new behaviors, values and erbéer persons and to

renegotiate relationships with parents.

Early adolescence is a stage at which the peerpghmcomes
increasingly important, with conformity to peersagimg at 11-13 years
(Costanzo and Shaw 1966). 90% of adolescents fgehgémselves with a
peer group (Palmonari, 1989). According to JuditbthRHarris’s theory of
group socialization, children and adolescents dwa@ped more by their
peers than their parents (Harris 1997). Peers saoueage both pro-social
behavior, which peaks at 11-12 years, or anti-sbelbavior, which peaks
at 14-15 years (Bendt, 1979). Adolescents arelilesly to feel depressed
or anxious if the peer group provides emotional psup (Buhrmester,
1992). Arguments between parents and children asereconsiderably

during adolescence (Feeney, 1999)
2.1.4.2 Middle Adolescence

It generally encompasses the ages 15 to 17. Thelenadlolescents
are capable of generalizations, abstract thinkimg) aseful introspections

that can be linked to experience. As a result,aesp to novel, exotic or
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contradictory aspects of the environment is meaghe anxious bodily
preoccupations of early adolescence have greatiindihed. The power of
peer pressure is lessened. The provocative rebstless of the early
adolescence is no longer prominent. The middleesdeint is beginning to
orient more to the larger society and to learn alsowl to question the

workings of the society, politics and government.
2.1.4.3 Late Adolescence

The ages represented are 17 years through the 2ady It
represents a definite working through of the resnirrthemes of body
image, autonomy, achievement, intimacy and senseetif that, when
integrated, come to embody the sense of identitye Thallenge of
intimacy and the establishment of a stable, matcogpmitted intimate

relationship is perceived as critical challefige

The American Psychological Association has a s#padivision
dedicated to adolescence, and the psychologistsasigeng in this topic
attempt to answer questions dealing with the agmimr One issue in
adolescent psychology discusses whether adolesiemedact a discrete
developmental period, a point along a continuunmwhan development,

or a social construction.

The social behavior of mammals changes as they adtdescence.
In humans, adolescents typically increase the amotitime spent with
their peers. Nearly eight hours are usually sperhrounicating with
others, but only eight percent of this time is gptalking to adults.
Adolescents report that they are far happier spgndme with similarly

aged peers as compared to adults. Consequentlyfliccobetween

30 John.F. Longres, Human Behavior in the social emmwent, Brooks/Cole, United States,

2000, pp-200
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adolescents and their parents increase at this dsredolescents strive to
create a separation and sense of independencee Trtesctions are not
always positive; peer pressure is very prevalentinduadolescence,
leading to increases in cheating and misdemeananecr Young
adolescents are particularly susceptible to confggnto the behavior of

their peers.

Adolescents are widely considered by the psychoddgi
establishment to be prone to recklessness andakskg behaviors, which
can lead to substance abuse, car accidents, ussafand youth crime.
There is some evidence that this risk-taking iddgieally driven, caused
by the social and emotional part of the brain (ad®yg) developing faster

than the cognitive-control part of the brain (fraintortex)>*

Although most adolescents are psychologically hgalthey can
(like adults) exhibit signs of mental illness. Ladolescence and early
adulthood are peak years for the onset of schizwpér Mood disorders
such as clinical depression, bipolar disorder angiedy disorders can

initially show in adolescence.
2.1.5 Developmental Tasks of Adolescence

The developmental tasks of adolescence are maodysed on
overcoming childish attitudes and behaviour patteand preparing for

adulthood. Some of them are:
2.1.5.1 Physical Maturity:

Though physical growth is far from complete whemerty ends, its

rate slackens in adolescence and much of the chidwageoccurs then is

3 http://en.wikipedia.org/wiki/Adolescent_psychoyd$ and 19 make up 40% of anorexia

nervosa cases.
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internal rather than externilFormal Operations: Some formal operation
are introspection, integration of information, feed planning, logical
reasoning, more effective problem solving, follogria sequence of steps
to task completion, ability to think in relativistways about self, others,
and the world. Emotional Development: Increased temal complexity;
identifying, understanding and expressing a widamnge of emotions;
greater openness to experience and interpersonaladlity; increase in
internalizing(anxiety and depression, somatic dists, eating disorders)

and externalizing (aggression, rule-breaking) peots®>
2.1.5.2 Membership in Peer Group:

During early adolescence, peer activities revolveuad cliques,
small groups of peers, usually of the same sex ittatact frequently?
Friends and peers play a critical role in the lie¢sadolescents and they
will often seek support and information from theseles rather than from
the adult world® Some don't identify with any subculture; close
friendships in middle school are related to theelllkood of romantic
relationships (opposite sex) in adolescence. Ramaanhd Sexual
Relationships: Dating, feelings of love and deepgncommitments
increase; gender identity and sexual orientatienfarmulated; formation
of sexual scripts that conform to peer expectattake place; relationships
are directed to meet four needs: affiliation, @ttaent, care giving, and

sexual gratificatiorn®

32 Elizabeth. B. Hurlock., Developmental Psychgto Life Span Approach, op cit., p-226

33 http://facultyfp.salisbury.edu/iewhite/Effectivé@Parenting%20Bigner%20Parenting %20
Adol escents% 20and%20Young%20Adults.doc

3 Gary Novak,Child and Adolescent Development, Jagsalications, New delhi,2004,p-473

% Kedar Nath Dwivedi, Robin Skynner, Group work twithildren and Adolescents, Jessica

Kingsley Publishers, London, 1993, pp- 291-292

Sharry, John, Counselling Children, Adolescemts Bamilies: A Strength Based Approach,

op.cit., p-60
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2.1.5.3 Autonomy from Parents:

Adolescents are generally more willing to challeragel confront
their parents than adults as they seek more inuadv¢ on the road to
independenc?’. The ability to regulate behaviour and select denis
without undue influence from or dependence on faranoving toward
independent living; ability to express opinions drgdiefs that differ from
those of parents; Differentiation; decentring fréamily to construct an

identity separate from parens.
2.1.5.4 Gender Identity:

The set of beliefs, attitudes and values aboute@hes a man or
woman differ in many areas of social life; soaiales are culture bound
and differentiated by gender; males are more ingnial, achievement
oriented, autonomous and assertive; females aree nexpressive,
interpersonally oriented and more caring;  distisgung between
‘borrowed standards’ and authentic roles for sakual orientation; failure
to disclose or to continue to pass as heterosesusdsociated with strong

feelings of isolation and also self-repudiation.
2.1.5.5 Internalized Morality:

Adolescents may be intellectually more able to camicate; they
may also become more private, self conscious anavavd*° Internalized
parental standards and values may be acceptesliseddan adolescence by

them; one defines himself/herself as a moral beumgse actions have

37 http://facultyfp.salisbury.edu/iewhite/Effectivé@Parenting%20Bigner%20Parenting %

20Adol escents%20and%20Young%20Adults.doc
*  Gary Novak,Child and Adolescent Development, Sagsi€ations, New Delhi, 2004,p-473
% Sharry, John, Counselling Children, Adolesserid Families: A Strength Based Approach,
opcit., p-60
Sharry, John, Counselling Children, Adolescemts Bamilies: A Strength Based Approach,
opcit., p-61

40

47



implications for the well-being of others; moraéndity is defined with the
three elements of knowledge or judgment, caringauithn; exposure to a
diversity of information, relationships and worldwis stimulates moral

reasoning and moral behaviours.
2.1.5.6 Adolescent personality:

The term personality was derived from the Latinrdvipersona’
which means ‘mask’. Woodworth defined it as the algy of the
individual’s total behaviour.” A clearer and mogesific definition given by
Gordon W. Allport, is now the most accepted defanit According to him
“personality is the dynamic organization within timdividual of those
psychophysical systems that determine his charsttetbehaviour and
thought.”**

The personality pattern is composed of the traitspecific qualities
of behaviour, which characterise the individualsque adjustment to life as
shown in his behaviour and thoughts. The ‘corecentre of gravity of the
personality pattern is the individuals concept ohdelf as a person as
related to the world in which he live®¥.Dr. Shock, in his ‘Maturation of
Personality in Adolescence’, briefs the personglditerns of adolescence as
Extroversion, Agreeableness, Conscientiousness,tigmab Stability, and
Openness to Experience (which was put forward bZMe R. R., & John
O. P., ‘An introduction to the Five-Factor Modeldits applications’f?

2.1.5.6.1 Extroversion:

“1 Elizabeth B.Hurlock, , Personality DevelopmengvNDelhi: Tata McGraw-Hill Publishing

Company Limited, 2005, p-7
2 bid p-19
3 http://www.shockmd.com/2009/04/24/maturation-efgonality-in-adolescence/
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Extroversion refers to dominance and activity merpersonal
situations and thus extroverts seem to be liveheecful, and sociable,

while introverts are sober and reserved.
2.1.5.6.2 Agreeableness:

Agreeableness refers to the willingness to mainfaositive and
reciprocal relationships with others. It is chaesized by trust,

compassion, and modesty.
2.1.5.6.3 Conscientiousness:

Conscientiousness refers to organizational andvatainal aspects
of a person’s behaviour. It is seen in organizatipanctuality, and

purposefulness.
2.1.5.6.4 Emotional Stability:

Emotional Stability indicates the ability to dedfeetively with
negative emotions; it is referred to as NeuroticisjnMcCrae & John.
Individuals who are high in neuroticism are likdéty be anxious, easily
depressed, and irritable, whereas those who areifdomeuroticism are

calm, even-tempered, and emotionally stable.
2.1.5.6.5 Openness to Experience:

Openness to Experience refers to how a person aetisnew
information at a personal and experiential levgde@® men and women are
curious, original, and artistic but closed peoplke @nventional and down-

to-earth?*

2.1.5.7 Adolescents’ Concept of Self:

*“ http://www.shockmd.com/2009/04/24/maturation-efgpnality-in-adolescence/
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The concept of self of adolescents, the core oir thersonality
pattern, consists of three major components- tiheepéual, the conceptual

and the attitudinal which takes many forms like:

50



2.1.5.7.1 TheBasic Form:

This includes the adolescent’s perception of hpearance,

abilities, roles and status in life, values, beali@hd aspirations.
2.1.5.7.2 The Transitory Form:

This includes the concept the adolescents holtheselves only
temporarily before replacing it with another seadihcept like that of child

to adult.
2.1.5.7.3.The Social Form:

Also called the ‘mirror image’ in which the perseees himself as

he believes others see him.
2.1.5.7.4.Theldeal Self-Concept:

That is the adolescent’s perception of the kingp@fson he would
like to be.

2.1.5.8 Determinants of Personality

The self concept of an individual is the core oé thersonality
pattern. This concept of self is built in or crehby various factors around
the individual. They are referred to as ‘persogaligterminants’. It is these
determinants that determine the personality trhiaryy individual?® The

different determinants are:
2.1.5.8.1 Physical Determinants

The body is an important personality determinarntabse of its
direct influence on the quantity and quality ofexgon’s behaviour and its

indirect influence through the way the person pges his body as a

% Elizabeth B. Hurlock, Personality Development,ait., pp. 143-380
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source of self evaluation. Directly the body infiges personality by

determining what a person can do and cannot do.

It includes temporarily unfavourable physical stalike fatigue,
pain etc and also serious organic defects or weslkselike disabilities,
nervous system problems etc. Indirectly, persomgssadents to a life are
influenced by the way he perceives his body inti@tato the bodies of
others, his ideal as well as the culturally appdowtandards and the

evaluation of his physical ability and disability bthers.
2.1.5.8.2 Intellectual Determinants

Intelligence provides the individual with the capyado meet and
solve the problems that adjustment to life requi@sectly, intellectual
capacities influence the kind of adjustments a qersnakes to his
environment, to people and himself. Indirectly, theellectual capacities
influence the judgements other people make of teesqn. Others’

judgement of the person, in turn, affects his eatadmn of himself.
2.1.5.8.3 Emotional Determinants

Emotions are important personality determinantabse they affect
the personal and social adjustment of individuafaotions, whether short-
lived or persisting, colour an individual’'s perdept of himself and his
environment and affect his behaviour. The effecthaf emotions on the
personality comes partly from the judgements otheake of the emotional
behaviour of the individual and the way they trieiat and partly from the

kind of emotional relationship he is able to esshblvith others.
2.1.5.8.4 Social Determinants

At the time when the foundations of the personaditg laid, the
child’s primary social experience takes place mlitome. The family is the

primary socializing agent of the child. As Rabbi Glasner states in
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‘Family religion as a matrix of personal growthRérsonality is formed in
the first instance within the womb of the familyjatonship’. The direct
influence of the family on the personality patteomnes from the child-
training methods used to mould the personality epattand the
communication of interests, attitudes and valueswéen family
members® Adolescents report that they are far happier dipgntime
with similarly aged peers as compared to adil@onsequently, conflict
between adolescents and their parents increasesdirhe as adolescents

strive to create a natural separation and senselependencé®

These interactions are not always positive; peesgure is very
prevalent during adolescence, leading to increasescheating and
misdemeanor crime. Young adolescents are partlguusceptible to
conforming to the behavior of their peers. Argursdmttween parents and

children increase considerably during adolescefReer(ey, 1999.

Non-human mammals also exhibit changes in sotialide during
adolescence. Adolescent rodents have also beervedsspending more of
their time with rodents of similar agé Conflicts between adolescents and
parents have been noted in other primatesd overall increases in

aggressiveness have been observed during thispened>*

** Gary Novak,Child and Adolescent Development, Jagjglications,New delhi,2004,p-473

47 Csikszentmihalyi, M (1977). "The Ecology of Adolest Activity and Experience". Journal
of Youth and Adolescence 6 (3): 281-94. doi:10.1B6102138940

Steinberg, L, Advances in Adolescent Behavior dhelvelopment., Sage Publications.
Newbury Park, CA, 1989, pp. 71-97.

Berndt, T (1979). "Developmental Changes in Confty to Peers and Parents".
Developmental Psychology 15: 608—-16. doi:10.1037200649.15.6.608.

0 Costanzo, P & Shaw, M (1966). "Conformity as adfion of Age Level". Child Development 37
(4): 967-975. doi:10.2307/1126618 http://peacebparspective.blogspot.com/2009/06/feeney-
and-sanders-1999.html

Primus, R & Kellogg, C (1989). "Pubertal-relatedanges influence the development of
environment-related social interaction in the mae'. Developmental Psychobiology 22:
633—43. doi:10.1002/dev.420220608.
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Despite this, social bonding between adolescerdsadults tends to
improve due to reconciliatory behavior. All matdriehavior increases
among females in several species, including hurfamgn human
primates,*and rodents! However, males tend to exhibit less interest in
infants during adolescerte

2.1.5.8.5 Sex Determinants

The effects sex has on personality depends largely the
individual’s attitude and interest towards sex, dtistude towards his own
sex and the sex role the individual is to play,tbe@ way the individual
regards sex differences, on how the individual fsecéed by sex
antagonism and also his attitude towards his ownbshaviour® The
indirect influences that are stronger and more g@we than the direct,
effect mainly through three sources: Firstly, tieat of cultural influences
on the sex drive; secondly, the influences resylfrom the attitude of
significant people towards the individual becausehis sex and their
treatment of him and thirdly, the moulding of thersopnality patterns to

conform to a socially approved pattérn.
2.1.5.8.6 Educational Determinants

Next to the home and the parents, schools, collagdshe teachers
have the greatest influence on the personality mofiraividual. The

principal reason behind this is that, childrenradtschool during the early

%2 Cords, M, & Aureli, F, Juvenile Primates. Oxfdtthiversity Press., New York City,1993,

pp. 271-84.

de Waal, F, Juvenile Primates, Oxford Univgrfitess., New York City,1993 pp. 259-70,
367-415.

Fullard, W & Reiling, A (1976). "An Investigatiorof Lorenz’'s Babyness". Child
Development 47: 1191-3. doi:10.2307/1128462.

Weisfeld, G & Berger J "Some Features of Humarmléstcence Viewed in Evolutionary
Perspective". Human Development ,1983, pp 121-33.

Gary Novak,Child and Adolescent Development, Sgjglications, New delhi,2004,p-488.
Elizabeth B. Hurlock,, Personality Development,ait., pp. 265-266
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years of the life when the personality patternasg formed. They spend
more time at the schools than in any other places@® home. The
educational institution provides young people vagportunities to achieve
their goals and thus they give the children thiegt fopportunity to assess
their strength and weaknesses. The attitude ofstbdent towards his
school and college, his teachers and towards theevaf education
determines the influence level of the educationadtitution on the

individual’s personality.
2.1.5.8.7 Family Determinants

Of all the conditions that influence personalityve@pment, the
relationship of the individual with his family ismked first. The school is
considered as the secondary abode. The home fwithary environment
of any individual from the time he is born till hiath. Rainwater L., in
his ‘A study of personality differences between dhdand lower class
adolescents: The Szondi test in culture-personaléggearch’, states:
‘personality is formed from the interaction of sigeant figures (first the
mother, later the father and siblings, later exémailial figures) with the
child. The child brings to this interaction a certhiological constitution,
certain needs and drives, and certain intellectoapacities which
determine his reaction to the way in which he isedcupon by these

significant figures>®

Scientific studies have proved that the family uefices the
personality predominantly and has such an impactdewveloping the
concept of self that the impact persists relativeighanged throughout the

life span>® Family influence on personality is greatest whes najor part

8 Elizabeth B. Hurlock, Personality Developmen,ait., p-19

*  |bid, p-350
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of one’s time is spent in the home and with membéitke family. This is
because the amount of time one spends with a péssone of the chief
determinants of how significant that person will ibethe life and how
much influence his attitude, values and behaviouit thave on the
individual's attitude and behaviour towards S&immaturity in family
relationships as shown by quarreling with familymters, criticizing them
constantly or making derogatory comments aboutr tAppearance or
behavior, is especially common during the earlyyed adolescence. This
is when family relationships are usually at a loainp. Furthermore, the
adolescent whose family relationships are unfaverafay also develop
poor relationships with people outside the hém&eenagers often find
their independence by making friends and wideni@rtsocial circle. As
they begin to carve out an identity, they becomeensusceptible to their
friend's influences. But occasionally peer pressusy lead to situations

that need parental or professional guidaffce.
2.1.6 Developmental Theories of Adolescence
2.1.6.1 Cognitive Development:

Along with the bodily changes of adolescence comajom
intellectual changes. At around the age of 12, nyosingsters begin the
final major stage of cognitive development discdsby Piaget: formal
operations. In this stage, thinking becomes quitgitdike; in fact, most
adult capabilities are thought to be in place bgutlihe age of 16. This
does not mean that we learn no new facts or skitkr 16; it means that

the basic processes we use to think do not chamgé reyond this age. A

0 Elizabeth B. Hurlock, Personality Development, cip, p-21

1 Richard J. Morris, The Practice of Child Therafijyn and Bacon, London, 1998, pp 528-529
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general feature of formal operational thought & ability to think in terms

of the abstract concepts that link concrete objectstions together.
2.1.6 .2 Psychosocial Development:

‘Identity’ and its precedents in development are tlackbone of
Erickson’s psychosocial developmental theory. Ewks theory is
basically an amplification of Freud's classical gsganalytical theory.
However, Erickson lays more stress on the sociah tthe biological
features in the process of development. This thesonyore humanistic and

optimistic, and emphasizes the importance of etferahan idf>
2.1.6.3 Psychodynamic Model:

Psychodynamic model focuses on adolescent develupomaler
various dimensions such as psychosexual, psycltadsaognitive, object

relations, structural and moral.
2.1.6.4 Learning Model:

Learning theory has long played an important rolenderstanding
of human behavior. The three major learning paradicare: classical
conditioning, operant conditioning and observatiorl@arning. The
concepts of generalization and discrimination tHae how learning theory

can account for individuality of response styled Behaviof”.
2.1.6.5 Revolutionary Changes during Adolescence:

Adolescence is a period of revolutionary changds individual
during this period undergoes several changes. &wallg, he likes to give

up many of his habits and tendencies of infancghiifdhood and becomes
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keen to introduce many new things in his behavidow he begins to
understand what is good and what is bad for hims Tghenomenon
transforms many of his previous attitudes. As altemany of the defects
and inadequacies of his behavior are observednndhring infancy and
childhood disappears. In fact, much depends uperettvironment made

available for the development and education oftth@escent.

Adolescence is like a bridge between childhood ashdthood. This
bridge has as its base what the individual has iesdjlor learnt up to
childhood. If the infancy and the childhood of e@olescent have not been
smooth from all points of view, adolescence tool W& uneven in its
development. Adolescence is not only a bridge disated, but in fact, it is
a kind of bridge or base on which rests the enfirteire life of the
individual, because it is during this period, therigus types of changes
take place and these changes, if properly takem alwill determine the

future life pattern of the individual’
2.1.6.6 General Health of Adolescent:

During adolescence the girls and boys are genefadlg from
children’s diseases. However, they may fall vicbfrseasonal diseases, if
their environment is not healthy. Due to irregularand inadequacy of

nourishing diet, indigestion and headache may teotilem at times.

Girls may feel backache whereas boys feel headaliméeng
adolescence. It is generally seen that the adolestmes not follow any
health rule. He is usually irregular in taking ngedlhis lack of a system in
eating tells upon his health. Some adolescentdoarsd to be victims to

imaginary diseases. The adolescent quite credulds agcepts other’s

% Dodge, L. Fernald, Peter. S. Fernald, Introiducto Psychology, A.l.T.B.S. Publishes and
Distributors, Delhi, 2005, pp 80.
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opinion about his or her health. If someone sags his health is not good,
he believes it without any argument. Quarrels Virignds, home problems
and school work trouble most adolescents a grestatel they look very
much worried. Happily, these features come to aoh with the close of

adolescenc®
2.1.6.7 Gender Role Development & Sexual Orientan:

Gender role development and the achievement okaakédentity
are recurring developmental tasks. From early boidi, males and
females begin to complete tasks that ultimatelyingethem within a
gender role or sex role context. According to Fraadheory, girls learn to
be women and boys learn to be men as a result ofi@mal conflicts. The
Freudian model of sex role learning suggests thatet of complex
emotional responses and counter responses rasidisntification with the

same sex parent and the internalization of heteuagenores.
2.1.6.8. Achieving ldentity:

Seeking identity involves searching for continustlyd sameness in
oneself, trying to get a clear sense of what orsi#ls and personal
attributes are, to discover where one is headdifeinand to believe that
one can count on recognition from significant osheThe adolescent who
acquires a sense of identity gains two key benditieeling of being at
home in one’s body and a sense of psychologicdbeiely. Adolescents
who fail to achieve a sense of identity may facefgsion over what roles
they can or should be playing in life. They mayagedny commitment to
adult roles, a delay which Erickson calls a psyok@d moratorium. In

searching for an identity, the adolescent alsol¢éscthe question, “what do
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| really believe in?” With the development of forimaperations, the
adolescent can appreciate and cultivate abstrdaesaand principles.

Abstract thinking makes it possible to love freedama hate greed.

2.1.7 Problems of Adolescents
2.1.7.1 Physical changes:

The process of rapid physical changes in adolescesccalled
puberty. Puberty refers more specifically to thadmyical changes that lead
to the attainment of an adult body and reproductapacity’® It starts
gradually, from around eleven years for girls amdeen for boys. The age
at which puberty starts has been dropping in moshties, probably due
to better nutrition. So children may hit pubertyrliea than usual. The
hormone changes responsible this actually beginesgears earlier and

may produce periods of moodiness and restlessness.

2.1.7.1.1 Problems of girls

In Girls starts these changes begin earlier thabaoys and they

appear to be maturing much faster.
2.1.7.1.1.1 Unmarried Motherhood:

It is not uncommon for a boy to lure a girl, maker fieel that he
loves her, have sex with her, and abandon her valeeknows that she is
pregnant. It is a very difficult situation for tlggrl of that age. She feels
cheated, dejected, rejected and depressed. A séngeailt, shame and

violation is generated in her.

%  Gerald R. Adams et. al., Biology of Adolescenh&eour and Development, Sage Publications,
New delhi, 1989, p-100.
% Malavika Kapur, Mental Health in Indian Scho@sge Publications, New Delhi, 1997,pp 560
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2.1.7.1.2 Physical Problems of Teenage Mother

In some cultures a girl gets married at the ag&6ofears or even
earlier. Teenage pregnancy should be discouragegirlAs able to give
birth to a child as early as at 13 to 14 years. fi$les she and her child run
(eg. of illness, injury and death) are far gredt&n those in a mature
woman in her twenties. Anaemia in mother, retargexvth of the child,
premature birth, complications during delivery dmgher in a teenage
mother. Risk of her own death during pregnancylahbdur, and that of her
child during the first year of life are higher thsmwomen over 20 years of
age. Getting pregnant during the adolescence, Wheown growth is not

complete, is highly risky. The growth of a girlasmplete by 18 years.
2.1.7.1.3 Size of the Breasts

Many girls attribute beauty to the size of theiedsts. If the breasts
are small in size, they get worried. If the breasts very large, then too
they get worried. Nature has provided females Wwithasts for the purpose
of feeding newborn babies with milk. The size of threast depends upon
the content of the fat in it and has nothing tovdth the production of
milk. Small breasts can produce enough amount ¢k mhen needed.
There is no treatment for small or large breast® 3ize and shape of the
breasts are governed by the hereditary factors.bBEs¢ thing to do is to

accept them as they are and not to develop anontgrcomplex.
2.1.7.1.4 Menstruation Problems

Girls complain of irregular menstrual periods. Digriadolescence
the hormonal levels fluctuate and this is manifeédtg early/delayed or
scanty/profuse periods. A large number of womenenekave their

menstrual period regularly after every 28 days>ameeted. Variation is a
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rule. A cycle of 21 to 35 days and bleeding foro26t days should be
considered as normal. Some girls get their firstoge(menarche) as early
as at 11 years of age; while some get it as latatds years. Age of
menarche varies depending upon the general hdattle girl, her heredity,

living conditions, climate, etc. The average agg&3gears.

If a girl does not get the menstrual period atdbe of 16 years, she
should see a doctor. The reason could be abseraredefect in the uterus,
vagina or ovary, a hymen without a perforation, idehcy of sex
hormones or a genetic defect. Poor diet, malnotriéind TB can also delay
the onset of menstruation. A few days before th&ogdestarts, some girls
may experience symptoms like fatigue, irritabilitgnsion, excitability,
nausea, pain in lower abdomen or in lower backemdérness in the
breasts. These symptoms disappear when the mermtrusiarts or
thereafter. Some girls experience emotional chamgesediately before
and during menstruation. Most girls feel only aylstidiscomfort. These
symptoms are due to the changes in the hormonalsleRain is due to the
contraction of the muscles of the uterus and difficin expanding the

mouth of the uterus to allow the blood flow &bit.

2.1.7.1.5 Vaginal Discharge

A clear or whitish discharge from the vagina a f#ays prior to or
after the menstruation or midway between the psrisdnormal and is a
sign of growing up. If the discharge is continucgis;essive, frothy, milky,
yellowish, associated with itching, burning or fosinell, she should
consult a doctor, Invariably this condition is dt® lack of hygiene,

followed by Trichomonal or Monilial infection.

7 Martin Herbert, Living With Teenagers, Basil Blagkl, New York,1989,p-157
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2.1.7.1.6 Underweight / Overweight

Adolescent girls like to be attracted by the opfgosex. Some look
very thin and some very fat; that makes them fealtwactive. If they want
to increase their weight, they should consume fitgrs containing more
calories and should take three to four meals idstéahe usual two. Their
daily diet should contain more of butter, ghee,eseg curds, egg, mutton,
and whole milk, sugar, jaggery, banana and grounds. If they are

overweight, it is invariably due to overeating dack of physical exercise.

2.1.7.2 Problems of Boys
2.1.7.2.1 Penis Anxiety and Masturbation Guilt

For adolescent boys the penis becomes a centrettraicteon.
Penises are in all sizes. It is not true that a ity a large penis is
sexually more potent and powerful than the boy witmall one. The size
of the penis does not matter in giving or receivegxual pleasure or in
sexual performance. The vagina is a three inch tmtigpsible tube and is
sensitive only in its outer one inch. A penis & 8ize of the little finger is
sufficient to perform all its functions. Some boyst worried about the
girth, angle or curvature of the penis. Vagina gesoft and malleable can
accommodate any size, any shape and any angle gfethis. Many boys
attribute the tilt and curvature of penis to “exsiee” masturbation. This is
not true. Masturbation does no harm and there tisimp like “excessive”
in masturbation. Any organ in our body functionstéeby using it and
never deteriorates when used. There is a sayinge “l or lose it.”
Therefore boys need not worry about the size, shadecurvature of penis

or about masturbation.

2.1.7.2.2 Wet Dreams
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A sexually exciting dream that is associated withacelation of
semen in boys is called “wet dream” or “nocturnaission.” This is a sign
of puberty and is normal. He may or may not be ableecall the dream,
but may get up from sleep by the feeling of wetrasthe semen. In fact,
all boys get erection of penis after about everyn@fiutes in the sleep.
When they get an erotic dream, they ejaculate. divieams do not cause
weakness and are absolutely harmless. But becahise stientific
information is not provided to the adolescentsytfeel worried and get
depressed by the “loss” of semen. Such problem atape ventilated to
anyone else other than their friends, who are égughorant about it.
Their friends too may endorse the “bad” effectsvet dreams. This leads

to their further depression.
2.1.7.2.3 Scanty Hair on the Face

An adolescent gets an inferiority complex if he sle®t have an
exuberant growth of moustaches and beard on hesdadis friends have.
Growth of hair could be hereditary. No treatmenteiguired if his rest of
the growing up features are already present (kar,around the genitals
and in the armpits). Like Chinese and Japanesasdrhited hair buds on
his face and hence scanty hair. This is absolutefynal. All that he needs

is reassuranceg.
2.1.7.2.4 Phimosis and Paraphimosis

Phimosis is a condition where the foreskin (prepugdoo tight to
retract over the glans of the penis. The smegmanagiates under the
foreskin. Smegma is a foul smelling secretion aad tead to either

infection or cancer in later years. Therefore, tHectors advise

"t Martin Herbert, Living With Teenagers, Basil Blackly New York,1989,p-157
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“circumcision”, the removal of foreskin by surgeAfter circumcision the
glans of the penis remains exposed and the smege®grtbt accumulate.
In children phimosis to a certain extent is norm@ircumcision is not
advised. As the child grows and attains pubertg, fibreskin naturally
retracts over the glans of the penis. Howevert itannot be retracted
completely over the glans for the purpose of clegnicircumcision is
advised. An adult may be able to retract the fareeker the flaccid penis
but finds difficulty in doing so over the erect erHe has no difficulty in
cleaning; but if he finds intercourse uncomfortabtepainful, he should
undergo circumcision operation. In some of the vmtlials, the foreskin
may get retracted behind the glans of the penisraagl remain there,
being unable to pull it forward to its usual pamiti This condition is called
“Paraphimosis.” In such a condition circumcisionosld be done
promptly. Otherwise swelling of the foreskin canniper the blood
circulation in the penis. Amongst Jews and Musloimsumcision is done

as a religious rite’?
2.1.7.2.5 Swelling in the Breast

At puberty, boys develop painful swelling in thdireasts. The
swelling is as big as a marble. The swelling cdutdin one or both the
breasts. The swellings disappear soon. No treatnsentéquired except
fomentation with hot water. Some boys develop lischise girls. Though
painless, they feel shy to expose their chest aabiviorried as to whether
they would partly turn into girls. This is calleynaecomastia.” It is due
to deposition of fat and is a harmless conditioime Tat could be removed

through surgery by a plastic surgeon for aestiietsons.
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2.1.7.2.6 Pimples (Acne)

Both girls and boys get pimples during the adolesee The usual
sites are face, shoulders, chest, and back. Thageget infected and pus
may be formed. If squeezed by fingernails, a peentiacar is left behind.
Therefore the pimples should not be squeezed \Wghniils. Not every
adolescent will get pimples. The reason could beetie predisposition.
Under the influence of increased levels of sex lwres, there is over
production of the oily substance called “Sebum’tlgh the skin. The
surface of skin becomes thicker and hence narrdwspbres through
which the sebum comes out. The sebum is trappedeirtbe skin and
forms a plug with a raised top, which when expdseair, becomes a black
head. When infected, a pimple is formed. Avoid o$ereasy oils and
cosmetics. The face should be washed several @ndesy with soap and

warm water. Take a diet containing fresh fruits sadetables’
2.1.7.2.7 Pain in the Testis

Some boys complain of pain in one or both the sesteen when
there is no history of injury. During the adolesoerthe erection of the
penis is a frequent episode which leads to cormgestf blood in the sex
organs, causing pain in the testis. The only waglieve the congestion is

through masturbation and by warm water fomentaffon.
2.1.7.2.8 Bleeding from Frenulum of the Penis

At a forceful retraction of the prepuce during #ut of masturbation

(or during intercourse), the blood vessel in thenélum gets torn and

7 Martin Herbert, Living With Teenagers, Basil Blackly New York,1989,p-157
7 Martin Herbert, Living With Teenagers, Basil Blagkly New York,1989,p-157
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bleeding occurs. Exert pressure with cotton wamwl \ith fingers, in
emergency) for 3 minutes will stop the bleeding. Meatment is

required’

2.1.7.2.9 Exposure to commercial Sex Worker
Adolescent boys have a strong desire for sex. Ve ha experience

of sex just once, some boys visit some red lighado enjoy sex with the
commercial sex worker. This single episode is sidfit to devastate their
lives. Not only they are at risk of getting STDAdIV infection, but also
terrible psychological trauma. Therefore, suchgiskould be thoughtfully
avoided by refraining from making even a singlagtvis the commercial

sex worker’®

2.1.7.2.10  Pornography Photos
Pornography Photos or blue films of naked pers@mscting sexual

acts, or obscene literature are called “pornograpPgrnography triggers
sexual response in some individuals. It is moredilby males than by
females. Seeing, thinking or hearing of sensuonsusittrigger the action

of the sex-centre in the hypothalamus of the braihich brings about

sexual response through the spinal cord, and thrdbhg blood vessels
supplying more blood to the sex organs and theeefaornography leads to
erection of penis in the men. Pornography is egtingade for the sexual
entertainment of the males. It does not serve thpgse of sex education.

In fact, it is antagonising to sex education sihg@asses wrong messages.

2.1.7.2.11 School Dropouts
Adolescents may show refusal to go to scHbéllagging interest is

an acute problem of adolescents. More boys thas gie affected. At the

> Martin Herbert,Living With Teenagers,Basil Blackiskew York,1989,p-157
7 Gary Novak et.al., child and adolescent developn®ate Publications, New Delhi, 2004, p-485
77" Martin Herbert, Living With Teenagers, Basil Btaell, New York,1989,p-67
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age of 15-17, the boys are going through the pdakerual drive, are
trying to accommodate physical and psychologicanges; emotions are
turbulent; body needs are strong. Angry criticisin p@or scholastic
performance and parent's high expectations provibken to give up
studies. Some may run away from home and some maynd suicide.

The adolescent should feel wanted and imporfant.

2.1.7.2.12 Addiction
Adolescents are more liable to get addicted to smgokalcohol or

drugs’® The reasons are many. Peer pressure, desireatnigistfreedom,
rebellious attitudes, emotional detachment with epts, insecurity,
frustration, blindly following the West, incapaciftpr decision making,
inability to weigh pros and cons of action are soofethe causes.
Addiction should be considered as a disease andadéct should be
treated at a de-addiction centre under the supemnvisf a psychiatrist.
Criticism and scolding do not work. In fact theseate a barrier between
the parents and the children. Parents have to spemd time with their

children to have a dialogue with them and showddttthem as friendS.
2.1.7.2.13 Trouble with the law

Most young people do not break the law. If a pade@sn’t feel that
breaking the law is particularly important, it isoma likely that their
children will disregard legal taboos. Unhappinesslistress can also lead
to behaviour that will get them into trouble withet police. It is always
worth asking about such feelings if an adolescen¢peatedly getting into

trouble®!

8 Martin Herbert,Living With Teenagers,Basil BlacdWNew York,1989,p-157

7 Gary Novak et.al., child and adolescent developj8age Publications, New Delhi, 2004, p-485
8 http://www.healthlibrary.com/book37_chapter37tht

8 www.merck.com/mmhe/sec23/ch271f.htmi
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2.1.7.2.14 Eating Problems
Weight can be serious problem. If an adolesceonwve&weight and

is criticized or made fun of, he/she is more likidydislike him /her and to

become depresséd.
2.1.7.2.15 Emotional problems

Over eating, excessive sleepiness and a persmteniconcern with
appearance may be signs of emotional distress. e\nxinay produce
phobias and panic attacks. Recent research suggestsemotional
disorders are often not recognized, even by familg friends. It is said
that 4 out of 10 adolescents have felt so misertalethey have cried and

have wanted to get away from everyone and evenythin
2.1.7.2.16 Behavioral problems

Teenagers and their parents complaint about eddr’ stbehavior.
Parents often feel they have lost any sort of obmr influence over their
child. Adolescents want their parents to be clea @onsistent about rules
and boundaries, but at the same time will resegtrastrictions on their

growing freedom and ability to decide for themssfte
2.1.7.3 Psychological issues

In adolescence, the mind develops rapidly. Thesadllthe nervous
system increase rapidly, and the chemical composif the nerves also

undergoes a change. In this way, the mind and ¢ineons system rapidly

8 Gary Novak et.al., child and adolescent devetmnSage Publications, New Delhi, 2004, p-478
8 www.merck.com/mmhe/sec23/ch271f.htmi
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mature. In this period of physical and mental depeient, practice helps

to foster the developmental abilities.

Linguistic ability also registers improvement dugyithis period. In
his adolescence the child develops most the voaaptihat he possesses.
Mental development, too, reaches its apex in adetex. Adolescents are
widely considered by the psychological establishimen be prone to
recklessness and risk-taking behaviors, which ead to substance abuse,

car accidents, unsafe sex and youth cfifne.

There is some evidence that this risk-taking iddgizally driven,
caused by the social and emotional part of thenl{eainygdala) developing

faster than the cognitive-control part of the brdinntal cortex)®

Although most adolescents are psychologically hgalthey can
(like adults) exhibit signs of mental illness. Ladolescence and early

adulthood are peak years for the onset of schizopai®

Mood disorders such as clinical depression, bipdiaorder and
anxiety disorders can initially show up in adoles="® Girls aged

between 15 and 19 make up 40% of anorexia nenasssst® %

8 Lightfoot, Cynthia (1997). The Culture of Adabtemt Risk-Taking. The Guilford Press.
ISBN 978-1572302327.

8 Moretz, Preston (2007-04-17). "Adolescent Riskifig Likely Biologically Driven And
Possibly Inevitable". Medical News Today. http:/mwnedicalnewstoday.com/
medicalnews.php?newsid=67714. Retrieved 2007-06-20.

8  Addington J, Cadenhead KS, Cannon TD, CorntBattMcGlashan TH, Perkins DO,
Seidman LJ, Tsuang M, Walker EF, Woods SW, Heind®eiNorth American prodrome
longitudinal study: a collaborative multisite apach to prodromal schizophrenia research.
Schizophrenia Bulletin, 33 (3), 665-72, 2007

87 Bhatia, Shashi K.; Subhash C. Bhatia "Childhaad Adolescent Depression”. American
Academy of Family Physicians (Creighton UniversiBepartment of Psychiatry, Omaha,
Nebraska), 2007.

8 »Child and Adolescent Bipolar Foundation”. hitwww.bpkids.org/.

8  Bulik CM, Reba L, Siega-Riz AM, Reichborn-Kjenndrili.  Anorexia nervosa: definition,

epidemiology, and cycle of risk. Int J Eat Disa8d, Suppl, S2-9. 2005.

Hoek HW. Incidence, prevalence and mortality oforgxia nervosa and other eating

disorders. Curr Opin Psychiatry., 19 (4), 2006.
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2.2 SCHOOL COUNSELLING

Schools are an important source of societal trassion. Schools
tend to promote the values of the mainstream auland the society in
which a child lives® In a scenario where experiencing, exploring and
experimenting in various domains is an active psec®r the youth, the
relationship between education and well being assumll the more

importance.

This automatically leads to an examination of systef knowledge
and behaviour choices. Children then take behaaiaptions which may
constitute risks for themselves or others, thergbyng rise to health
morbidity. A strong case was made then for théusion of counselling
and life skill training in schools to empower adaents in making valid
choices in the face of compelled life situationgu@selling ensures the
development of adaptive and positive behaviour ¢émaible the adolescent

to deal effectively with the demands and challergfesvery day life.

2.2.1 Concept of Counselling Adolescents
Two of the qualities identified by Rogers (19556%Pas desirable

in counsellors are congruence and the ability tmatestrate unconditional
positive regard towards the client. There are &ssential characteristics of

a counsellor when working with Adolesceffs.

These are:

% Gary Novak,Child and Adolescent Development, Jagsalications, New delhi,2004,p-473

9 http://www.helptoheal.co.uk/adolescent-counsgltitml
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1. Being responsive to the adolescent's developmeatas.
2. Believing the adolescent /Acceptance

3. Understanding their style of communication.

4. Being pro-active

5. Respecting the adolescent's disclosure processes.

In counselling sessions the counsellor should beveaclively,
spontaneous and creative. Most importantly, thensellor needs to be
quick, flexible and opportunistic. This means restiog quickly and
actively through the selection and use of approgrikills and strategies,
so that opportunities are not lost. Thus, the celling process becomes

energized.

Several research studies have compared the effeeBg of short-
term or brief counselling with longer-term counsgll of adolescents and
other studies have examined the issue of adolesettieinding counselling
where they have been sent by others and not delfed. These studies do
not make definite recommendations regarding thet nuesirable and
effective duration of the counselling relationshihort interventions are
more in keeping with the way in which adolescenis itheir lives.
Behavioural and Cognitive behavioural strategiescigally target
behaviours of adolescents, and symbolic and ceeairategies influence
behaviour indirectly. In targeting behaviour difgcthere is an assumption
that when behaviour changes, emotional feeling$ aldo be positively
influenced. Behavioural and cognitive behaviourathtegies have been
successful, to varying degrees, when working widolescents who are
anxious, depressed, aggressive, oppositional amdotivated, and with
adolescents who have difficulty with interpersomadi social skills (Valliant
and Antonowicz, 1991; Wilkes et.al., 1994).
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The researcher in the present study tries to egptertain specific
psycho-social dimensions of adolescent life namieégychological Stress,
Self-concept, Adjustment and Educational Aspiratowl its improvement

through counselling.
2.2.2 Counselling

Counselling denotes a professional relationshipvbet a trained
counsellor and a client. This relationship is uluglerson-to-person,
although it may sometimes involve more than twopbeolt is designed to
help clients understand clarity on their views beit life space, and to
learn to reach their self-determined goals througkaningful, well
informed choices and through resolution of problesh&n emotional or

interpersonal nature (Burks and Stefflre).

The word counselling comes from the middle Engleiunsell,
from old French counseil, from Latin consilum, mean take counsel,
consult. Counselling can be defined as a relativehort - term,
interpersonal, theory - based process of helpingsgms who are
fundamentally psychologically healthy, to resolvevelopmental and
situational issues. Counselling may be described agethod of relating
and responding to others with the aim of providitgem with
opportunities to explore, to clarify and to workvards living in a more
personally satisfying and resourceful way. It mayapplied to individuals,

couples, families or groups and may be used in lywiddéfering contexts

.93
and settings

During the training the counselors carry out adepth study (along

with hands-on practical experience) of the scienttieories (put forward

% http:/en.wikipedia.org/wiki/counseling
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by research psychologists), which explain varioagnitive processes
(thinking, memory, learning, perception, problemlvew, decision

making) that account for the basis of intricate hanthought and action.
Besides the theoretical and practical experiencéhefsubject matter, it
becomes essential and imperative for a counsetiodevelop certain
personality traits like-empathy (rather than syrhgat ability to

individualize every case (against generalizatio®xercise mutual
credibility and trustworthiness (to ensure full bety in counseling
relationship). A counselor works on the premiset #agery person faces
difficulties in the normal functioning of day-to-ag life. When this

difficulties starts causing mental stress and staagmpering day- to- day
functioning, then it is the time to strengthen aaesolve his/her problem
himself/herself and also prepare to face the prabhgain if it recurs in
future. . Through life skill education one can moowards a more positive
and holistic approach in order to educate the nemegations and through

them the future generatiofs.

Counselling is a scientific process which is laygaccepted by
many of us. Whether it is vocation guidance or ogpwith personal
trauma, counseling surely makes it easy for us dek sprofessional
guidance. There are many subjects that requiressbug. With changing
times our lifestyle offers us so many advantages make life easy but at
the same time it is important to acknowledge thie sffects of a routine

fast paced life. In a changing world people areeaxagen with their views.

Academic institutions also appoint counselors tadguand coach

children so as to help them with their goings orhia field of academics.

®  Richard Nelson, Jones, Practical Counseling aelppirg Skills, Sage Publications, London

1997, pp 120-123
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Counseling courses are undertaken as a diplomachwisi useful for
freelance and trainee jobs or post graduate onat dre of a more
specialized category. Overcoming fear or riskingasure is another way
to look at approaching a counseling centre. Thislma therapy session or

a generally programmed technique to overcome tbielgm.

Counselling has proved to be very useful wherelverdevelopment
of an individual student is cared for. It helpsiagividual to know himself
better, gives him confidence, encourages his gmttiveness and
provides him with a new vision to grow. The maineative of counselling
is to bring about a voluntary change in the studEot this purpose, the
counsellor provides facilities to help achieve tlesired change or make
the suitable choice. Counselling is hard to delinethere is a great deal of
it about -Timms and Timms (1982).

Professional counselling in its present form iee@ent development.
Schools, Colleges, Universities, industries andrass firms are becoming
increasingly interested in counselling and its pbé& for improving
interpersonal relationships. Counselling has bemerstood and defined

in a number of ways.

0] Simpson and Weiner (1989) explain it as tinvng of advice on

personal, social, and psychological.

(i)  Feltham and Dryden (1993) defined counselliag a principled
relationship characterized by the application ofe oar more
psychological theories and a recognised set of camcation skills

modified by experience, intuition and other integmmalfactors, to
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client's intimate concerns, problems or aspiratidtsspredominate

ethos is one of facilitation rather than of advigeing. %

Counseling is an interactive process, characterizgda unique
relationship between the counsellor and the cli¢imat leads to a change in

the client in one or more of these areas:
1. Behaviour (decision making, relationship skelts.)
2. Belief (thinking, attitudes etc.)
3. Level of emotional distress (comfort level, re@t to stress).

Counselling deals with prevention and cure of aagaviour, belief
or emotion which is causing or might lead to dssrand maladjustment in
various domains of life i.e. family, school, coléegob etc. So counselling
is needed to facilitate adjustment of human beingkeir social set up, so
that they can utilize their abilities and potergtitd the utmost and have a

happy and harmonious living.
2.2.1.XCounselor

During the training the counsellors carry out awl@pth study of the
scientific theories, which explain various cogretiprocesses (thinking,
memory, learning, perception, problem solving, gieci making) that
account for the basis of intricate human thought aation. Besides the
theoretical and practical experience of the subjmetiter it becomes
essential and imperative for a counselor to devedsfain personality traits

like-empathy (rather than sympathy), ability to iindualize every case

®  Varghese K J ,The effectiveness of counselling isEhrollege center for publications |,

Bangalore, 2008,P -47
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(against generalization), exercise mutual credybdnd trustworthiness (to

ensure full honesty in counseling relationstifp).

A counsellor works on the premise that every perdaces
difficulties in normal functioning of day to dayfdi When this difficulty
starts causing mental stress and starts hampenmes, oday-to- day
functioning, then it is the time to strengthen aaesolve his/her problem
himself/herself and also prepare to face the prabhgain if it recurs in

future®’
2.2.1.25chool Counselor

A school counseloris a counselor and an educdtor works in
elementary, middle, and high school to provide aoad, career, college
access, and personal/social competencies to K-iRlests. The
interventions used include developmental schoolnseling curriculum
lessons and annual planning for every student,gaodp and individual
counseling. the old terms used to denote the simieswere "guidance
counselor" or "educational counselor" but "schomlirtselor” is preferred
due to professional school counselors' advocatiog dvery child's
academic, career, and personal/social successmy elementary, middle,
and high school (200%).

In the Americas, Africa, Asia, Europe, and theiftgcthe terms
school counselor, school guidance counselor, ardhgoe teacher are also
used with the traditional emphasis on career deveémt.*® Countries vary

in how a school counseling program services areviged, based on

96
97

http://davl4gurgaon.org/counseling/index.asp
http://davl4gurgaon.org/counseling/index.asp

% Hatch, T, & Bowers, J. (2005). The ASCA Natiorddbdel: A framework for school
counseling programs. Alexandria, VA

% www.iaevg.org; www.vanguardofcounsellors.org.
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economics. The largest accreditation body for Celams€Education/School
Counseling programs is the Council for the Accrtin of Counseling
and Related Educational Programs (CACRE®) In some countries,
school counseling is provided by educational spistsa(for example,
Botswana, China, Finland, Israel, Malta, Nigeriapnfnia, Taiwan,
Turkey, and United States). In other cases, scboohseling is provided
by classroom teachers who either have such dudidsdato their typical
teaching load or teach only a limited load thatoalscludes school
counseling activities (for example- India, JaparexiMo, South Korea,

Zambia).
2.2.3 Types of Counselling:
There are two different types of counselling namely
1) Individual counselling and
2) Group counselling.
2.2.3.1 Individual counselling

Individual counselling: It is one to one intervievhere a counselee

and a counsellor are involved.
2.2.3.2 Group Counselling

Group Counselling is a counselling situation in evha counsellor
interacts with more than one participant at a girggssion. It is true that
the most important objectives in the guidance mscare to help the
individual achieve self direction, self knowledgedaself realization; these

objectives cannot be achieved in a cultural vacuivany important

190 http:/lwww.cacrep.org
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experiences must take place in a group settingeStnis the only way they

can be learned realistically.

Group counselling or guidance is that relationsimpwhich the
guidance worker attempts to assist a number ofestsdto attain for
themselves satisfactory development or adjustmentheir respective
individual or collective life situations. It occurs a setting in which one or

more counsellors encounter students as a group.

Group counselling is best suited for discussingcatianal and
vocational plans, problems relating to adjustmentcollege and social
situations, problems relating to choice of opti@ml choosing a career,

economic and occupational problems, personalitysadjent problems etc.

Group counselling will let the counsellor to worktlvmore clients
and it gives unique learning experiences to theiqgnmembers. There are
many valid reasons for choosing group approach tladividual
counselling approach. Jacob (1998) cites two re;agdn groups are more
efficient, and (2) groups offer more resourcesiernwpoints and there are
other reasons like feeling of commonality, the edpee of 'belonging’

and chance to practice new behaviours.

Group counselling also provides the opportunity feedback, the
opportunity for vicarious learning by listening aoliserving others and the
pressure to uphold commitment. Gladding (1996) ,s&@soups are an
economical and effective means individuals who sramilar problems
and concerns, who limit their competencies to imtlial counselling skills
options for helping." Conyne et al (1997) discussvhcounsellors and
therapist in the twenty first century will needlie competent in leading
counselling groups, psychotherapy groups, preventgroups and
community development themes. Thus, today we neetk mnd more

group counsellors in schools and colleges.
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In schools, group counselling is more effectiveitaprovides a
framework that promises to deliver services to thest number of
students. Group counselling has been proved tdfbetige in schools for
advising, value classification, personal growth anablem solving. Group
counselling is effective as group members sharesopal concerns,
thoughts and feelings of similar concerns. Thispprty is expressed in
terms of 'universality' by Yalom (1995). Group cealing is very much

applicable to adolescents as groups are very poauthis age.

The human "need to belong" is very powerful (AdE927). This
need can be satisfied in part by being in a gréigitler, 1994). In a group
the members can practice new skills and behaviours supportive
environment before trying them in real work sitoas. When they practice
immediately they can get the feedback from theaqugr members which
will facilitate their improvement in behavioural agutation. In groups
where behavioural rehearsal is a major compondm, duggestions,
reactions and perceptions of others are availdhldse Killacky and Page
(1994) have developed an instrument for studying heembers feel about
giving and receiving feedback and found that feekbean be such a
valuable part of group counselling. The motivatioriulfil commitments is

stronger when they are made to a number of people.

Thus group counselling will produce a powerful naation for any
behavioural change. Group counselling programme hastandard
structure. It has liner stages regardless of tipe tgr group or style of
leadership. The stages /are the beginning stagemiddle or working
stage and the ending 01 closing stage (Jacobs.,e1988).Group size is
another factor, which affects the group dynamias.r8uch attention is to
be given to decide on the group size. Accordinth&purpose, the length

of time of each session, the setting, the expeeiaicthe counsellor, the
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size of group can vary. However, Jacobs et al (1988gest 5-8 as the

ideal number of members for most grodfs.

%" varghese K J ,The effectiveness of counselling isEhrollege center for publications |,

Bangalore, 2008,p p-47-52
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2.2.4 Different Approaches in Group Counselling
2.2.4.1 Psychoanalytic Approach

The 'talking cure’, first used extensively by Freiadms the basis of
the counselling relationship for all the approac¢ra@tough they vary in
the way in which they use it. Freud regarded theounacious level of
awareness as having a powerful influence on bebavigsychoanalysis is
the most intensive and depth oriented form of ghewsic intervention.
Session occurs usually between three and five tianesek and takes a
long-term treatment lasting three to seven yearspdychoanalysis the
client's task is to say whatever comes to mind euttending or living to
formulate intellectually the meaning of his or hassociations. The
counsellor's task is to make interpretations asetherging material from

the client and make sense to him/her.
2.2.4.2 Gestalt Approach

Gestalt therapy was developed by Fritz Perls asdvife, Laura, in
1940s. It is based on the assumption that we ase Wederstood in the
context of our environment. The basic goal of at@egroup is to provide
a context that will enable members to increase tneareness of what they
are experiencing and doing. Moment-to-moment awesenof one's
experiencing, together with the almost immediatear@aness of one's

blocks to such experiencing, is seen as therapeudind of it.

Gestalt therapy is existential in that it is groeddn the ‘here and
now' and emphasizes personal choice and respotysibdnd it is
phenomenological in that it emphasizes how eachisobees the world,
how we contribute to creating our experience, aod e organize our

world and ourselves. Gestalt is an experientiak@ggh. Group members
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come to grips with what and how they are thinkifegling, and doing as
they interact with others in the group. The focsson what the client
experiences in the present moment and on the bkbekkghe person must

overcome to achieve full awareness of the herenand

As clients acquire present-centred awareness andlearer
perception of their blocks and conflicts, signifitaunfinished business
emerges. It is assumed that the way to becometan@uaous person is to
identify and deal with anything from the past th@erferes with current
functioning. By re-experiencing past conflicts athey were occurring in
the present, clients expand their level of awareaesl are able to face and
integrate denied and fragmented parts of themseltrass becoming
unified and whole.

Group members are urged to try on a new style baweur, to give
expression to certain dimensions of their person#iat are dormant, and
to test out alternative modes of behaviour so awitten their ability to
respond in the world. According to Zinker (1978gd&lt experiments are
anchored in the experiential life of the memberghay present themselves
in the situation.

2.2.4.3 Humanistic Approach

Humanistic approach is well established in Carl &tgg client
centred therapy. In 1957 Carl Rogers publishednaires article entitled
"The Necessary and Sufficient Conditions of Theutige Personality
Change." He identified, empathic understanding,ondd&ional positive
regard and congruence as the core conditions ftginge relations.All
counselling approaches stress the importance ohé¢f@ng relationship,

but they differ in how much they emphasize, pereeind use it.

2.2.4.4 Cognitive Behavioural Approach
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The cognitive behavioural approach is inherentlfolan of brief
therapy. It focuses on specific problems and exsldhe solutions through
the use of specific interventions. Thus, this applois useful in settings
where client - counsellor contact may be time-ledisuch as in schools,
colleges and universities. Cognitive behaviouralprapch treats the
situation in two stages: treating its cognitive tpand changing the

behavioural patterns.

How we think about events largely determines howfeet and act
in response to those events. Once the cognitive ipaidentified, the
counsellor applies the principles of behaviourism tounselling.
Behaviourism is founded on learning theories andabmurists believe
that learning occurs by one of the two procesdassital conditioning or
operant conditioning. Therefore, conditioning thehaviour for a better
outcome is the basic process that occurs in cegnitbehavioural

counselling.

Researches prove the efficiency of cognitive behaal strategies.
In 1993 the clinical division of American Psycholog Association
published the result of cognitive behavioural tneatt as 75%
approximately validated and 65% probably effectifée seeds of the
cognitive behavioural approach were planted with 1862 publication of
Albert Ellis' famous 'Reason and Emotion in Psybbadpy'. In it, he
argued that our feelings and behaviour are caugedibcognition, that is,
what we think and say to ourselves. Ellis' ratiesmlotive therapy gained

in popularity during the 1960s, but it was not utiie 1970s, when it was
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joined by the cognitive revolution in psychology general, that it

flourished!®?

2.2.5 Characteristics of a good counselor

A school counselor has a special position in thest He/she is a
professional who is concerned with the developnognéach student. In
order to carry out his/her responsibilities effeely, he should have the

following characteristics.

Acceptance: The most important characteristics of a successful

counselor is that he/she should accept each stademperson of worth.

Trust: The successful counseling relationship is basednatual
trust.

Listening with Understanding: The counselor should be a
sympathetic listener. Listening is one of the bagi@lifications of a

counselor.

Mutual Respect and Co-operation: The counselor must respect the
students and with his/her behaviour she makes thdests, respect,
remembering the name of the student, some detapsewious interview.
A good counselor is also able to motivate the situde co-operate with

his/her and participate in the counseling process.

Empathy: Empathy means that the counselor feels tvé student.
He/she sees the problem or situation from the stiglpoint of view and

not as it looks to an outsider.

% varghese K J ,The effectiveness of counselling isEhrollege center for publications ,

Bangalore, 2008,pp-52-54.
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Honesty: A counselor must be honest with students. His/her a

should be to guide the student to accept his/lnength and weakness.
2.2.6 Elementary school counseling

Elementary school counselors provide academiceetarcollege
access, and personal and social competencies andipg to all students,
and individual and group counseling for some sttgland their families to
meet the developmental needs of young children Kr@nsitions from
pre-school to elementary school and from elemensatyool to middle
school are an important focus for elementary sckoahselors. Increased
emphasis is placed on accountability for closinghi@ement and
opportunity gaps at the elementary level as morgoac counseling

programs move to evidence-based work with dataspedific results'®

School counseling programs that deliver specifibpetencies to all
students help to close achievement and opportgaips.'® To facilitate
individual and group school counseling intervergioschool counselors
use developmental, cognitive-behavioral, persorieted (Rogerian)
listening and influencing skills, systemic, famiilyulticultural, narrative,
and play therapy theories and techniqu®3released a research study
showing the effectiveness of elementary school selimy programs in

Washington state.

193 Young, A., & Kaffenberger, C. J. (2011). The b&diand practices of school counselors who
use data to implement comprehensive school coungsedrograms. Professional School
Counseling, 15, 67-76.

194 Bryan, J., Holcomb-McCoy, C., Moore-Thomas, 6d &ay-Vines, N. L. (2009). Who sees
the school counselor for college information? A iowél study. Professional School
Counseling, 12,280-291

195 Stone & Dahir, 2006; Shen & Herr, 2003 Stone, C. & Zirkel, P. A. (2010). School
counselor advocacy: When law and ethics may colfdefessional School Counseling,
13, 244-247.
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2.2.7 Middle school counseling

Middle school counselors provide school counselmgriculum
lessons on academic, career, college access, arsbnal and social
competencies, advising and academic/career/codegess planning to all
students and individual and group counseling fonesstudents and their
families to meet the needs of older children/eadglescents in grades 7
and 8.

Middle School College Access curricula have beeveliped by

The College Board to assist students and their liesniwell before

reaching high school. To facilitate the school smlimg process, school
counselors use theories and techniques includinglolegmental, cognitive-
behavioral, person-centered (Rogerian) listening arfluencing skills,

sytemic, family, multicultural, narrative, and plaherapy. Transitional
issues to ensure successful transitions to higloadchre a key area
including career exploration and assessment witbrgb and eighth grade
students. Sink, Akos, Turnbull, & Mvududu releasadstudy in 2008
confirming the effectiveness of middle school coety@nsive school

counseling programs in Washington state.
2.2.8 The role of middle or junior high school couselors

A counsellor in the school helps students to hegntselves in all
domains of their life -academic, emotional, persibpadevelopment,
interpersonal relationships, choice of subject eacker. Her most of the
time is spent in planning their educational, vomadil and personal futures.
Thus a counsellor touches lives of all students fiinctions of a school

counsellor can be enumerated as follows-

1. Orientation of new students
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This is the first step towards reducing the adj@sthanxiety of new
students. They are familiarized with school envinemt in an informal and

friendly group interaction.
2. Sudents Appraisal

In order to understand a student and help himthdevelop a better
understanding of self, information on various asp@d his personality is
gathered. This includes information about his/lzenify, interest, abilities
and general behaviour patteff® This is collected from various sources

like parents, friends, and psychological tests.
3. Educational and Occupational information

The counsellor provides knowledge about differemeers and jobs-
theirnatureandscope4.Counselling-The counsellopsheéhe students to
understand and accept themselves as individuaksy @he helped to cope
with stress and to takedecisions.5.Research andatim- From time to
time surveys are done to understand the workingrasfous variables
(teacher, students, and parents) and their muttexaiction patterns. After
evaluation of the survey’s results, if required nmaethods are incorporated
in the system.In this section, some areas of dififjc and their
probable ways of handling, will be presented pecaity. The solution put
forward pertains to the particular case being dised which will change if

the background (in terms of family history and pesdity) change$®’

The school system adopts a middle schools typentefmediate
school or stays with the more traditional junioghnischool, it would
appear that either institution will reflect suchachcteristics as providing

for the orientation and transitional needs and d@dacational and social

196 http://davl4gurgaon.org/counseling/index.asp
197 http://davl4gurgaon.org/counseling/index.asp
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development needs of their populations. In sucétting, middle or junior

high school counselors will be actively involvedire following roles.
4, Sudent orientation

It includes the initial orientation of students aheir parents to the
programs, policies, facilities and counseling aingis of their new school and

later.
5. Appraisal or assessment activities.

In addition to typical school record and standardizdata,
counselors may increase encourage the use of @beervand other
techniques to identify emerging traits of indivilsudents during this

critical development period.
6. Counselling

Both the individual and the group counseling shdagddused by the

counselors.
7. Consultation

Counsellors provide consultation to faculty, paserdnd on
occasion, school administrators regarding the dgweéntal and

adjustmental needs of individual students.
8. Placement

Counsellors are usually involved in course and iculum,
placement of pupils, not within their own schoolst kalso with co-

operatively with their counterparts in other sclsool
9. Sudent development

It is obviously important that student developmieatgiven specific
attention by the school counselors, faculty and tieer important

professionals. This means understanding the dewelofal characteristics
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of this age group and the developmental tasks pignprogram are
appropriate to the counselors. School is second only to family in its
important impact on children & on their personaldgvelopments, as
children spend 6-7 hours of their active time imai. Teachers are in

close contact with students’ learning and perforpeaff
2.2.9 The High School Counsellor

High school counselors provide academic, caredtege access,
and personal and social competencies with develofaheclassroom
lessons and planning to all students, and inditidna group counseling
for some students and their families to meet thesldpmental needs of
adolescents. Emphasis is on college access cougsalithe early high
school level as more school counseling programsentovevidence-based
work with data and specific results that show hsehool counseling
programs help to close achievement and opportugetys ensuring all
students have access to school counseling progeardsearly college
access activities!®High School College Access curricula have been
developed by The College Board to assist this @®cé€ransitional issues
to ensure successful transitions to college, otlpast-secondary
educational options, and careers are a key ‘at€hildren noted with
ADHD or hyperactive disorder can also be introdutee@ counselor who
will also guide the parents or caregiver accordmdessen or channelize

the excess energy effectively.

The high school counselor helps students and tamiilies prepare

for post-secondary education including college aackers by engaging

108
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http://www.betterwe.com/services/adolescents.htm
Bryan, Holcomb-McCoy, Moore-Thomas, & Day-Vines (0820 Carey et al., 2008; Holcomb-
McCoy, 2007
http://professionals.collegeboard.com/policy-athay/educators/nosca
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students and their families in accessing and etialyaccurate information
on what the National Office for Schadf:

The education of school counselors around the watds based on
the laws and cultures of countries. In Canada, @dcbounselors must be
certified teachers with additional school counggtraining. In China, there is
no national certification or licensure system fohaol counselors. Korea
requires school counselors in all middle and higosls. In the Philippines,

school counselors must be licensed with a maskeg=ee in counseling*?

In the USA, a school counselor is a certified etlucavith a
master's degree in school counseling (usually fao@ounselor Education
graduate program) with school counseling gradusaaénihg including
gualifications and skills to address all studertsademic, career, college
access and personal/social needs. About half o€alinselor Education
programs that offer school counseling are accréditethe Council on the
Accreditation of Counseling and Related Educatidtralgrams (CACREP)
and all are in the USA with one in Canada and ordeureview in Mexico
as of 2010. CACREP maintains a current list of edited programs and
programs in the accreditation process on their iteBs* CACREP desires

to accredit more international counseling univgrpitograms.

Certification practices for school counselors vargund the world.
School counselors in the USA may opt for natioretification through
two different boards. The National Board for Prefemal Teaching
Standards (NBPTS) requires a two-to-three yearga®®f performance

based assessment, and demonstrate (in writing)embrknowledge in

12 http://advocacy.collegeboard.org/college-prepamaaccess/national-office-school-
counselor-advocacy-nosca/news/8-components-college

13 http://www.pgca.org.ph/index.shtml

14 \www.cacrep.org
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human growth/development, diverse populations, aichcounseling
programs, theories, data, and change and collabordat As of February,

2005, 30 states offer financial incentives for testification.

Also in the USA, The National Board for Certifiedo@selors
(NBCC) '*° requires passing the National Certified School rGelor
Examination (NCSC), including 40 multiple choiceegtions and seven
simulated cases assessing school counselors'iesbilio make critical
decisions. Additionally, a master's degree andethyears of supervised
experience are requiret” NBPTS also requires three years of experience,
however state certification is required (41 of 38tes require a master's
degree). At least four states offer financial irices for the NCSC

certification*® 11°

The rate of job growth and earnings for schoolnsalors depends
on the country that one is employed in and howsdtigool is funded—
public or independent. School counselors workinghternational schools
or "American" schools globally may find similar vkoenvironments and
expectations to the USA. School counselor pay sabased on school
counselor roles, identity, expectations, and legald certification
requirements and expectations of each country. Wotg to the
Occupational Outlook Handbook (OOH), the mediaaryalor school
counselors in the USA in 2010 was (USD) $53,38825.67 hourly. The
USA has 267,000 employees in titles such as Saoahselor or related

titles in education and advising and college angeracounseling. The
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www.nbpts.org

www.nbcc.org

Schellenberg, R. (2008). The new school counsebtrategies for universal academic
achievement. Lanham, MD: Rowman Littlefield Educati

www.vanguardofcounsellors.org

Schellenberg, R. (2012). The school counseldugysguide for credentialing exams. New
York: Routledge.
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projected growth for school counselors is 14-19%aster than average
than other occupations in the USA with a predic®¢D00 job openings
from 2008-2018° ." In Australia, a survey by the Australian Guidarand
Counseling Association found that school counsshkdary ranged from
(AUD) the high 50,000s to the mid 80,000s.

2.2.10 School Counselling history

In Canada, most provincé$'have adapted K-12 comprehensive

school counseling programs similar to those iretaby?

and adapted in
the ASCA National ModelSchool counselors reported in 2004 at the
Canadian Counseling Association (CCA) conferendd/innipeg on issues
such as budget cuts, lack of clarity about schamlnselor roles, high
student to school counselor ratios, especiallyl@mentary schools, and
how using a comprehensive school counseling modiged to clarify
school counselor roles with teachers and admingtand strengthen the

profession?

In China,**discussed the main influences on school counseling
being Chinese philosophers Confucius and Lao-T$w provided early
models of child and adult development that latdéluenced the work of
Abraham Maslow and Carl Rogers. China also develapental testing
over 3,000 years ago, which was used for civil iservexaminations

initially and eventually adopted by the Britishthre mid-19th century and
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http://www.bls.gov/oes/

Alberta Education, Special Education Branch, 198%va Scotia Department of Education, 2002
Gysbers, N. C. (2006). Improving school guidaauog counseling practices through effective and
sustained state leadership: A response to MillefeBsional School Counseling 9, 245-247.

2 http://google.com/search?g=cache:hsG3Kuw5704Jstalca/web/NSSCA%3Fservice
%3Dfile/307+school+counselling+int+canada&cd=5&hl&et-cInk&gl=us&client= firefox-a
Thomason, T. C., & Qiong, X, 2007, School couingeln China Today. Journal of School
Counseling, Downloaded from [www.jsc.montana.ediolas/v6n11.pdf] June 19, 2009.
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later in the USA®® Only 15% of high school students are admitted to
college in China, so the entrance exams are figia@hpetitive and those
who do enter university graduate at a rate of 9% uch pressure is put
on children and adolescents to study and be akd¢tead college and this
pressure is a central school counseling focus in&ChMost are trained in
Western-developed cognitive methods including REBR®gerian, Family
Systems, Behavior Modification, and Object Relatiolf’and also
recommend Chinese methods such as qi-gong (deepathing),

acupuncture, and music therapy.

In Ireland, school counseling began in County Dubin the
1960s'?® In Israel, a 2005 study conducted by Erhard & Hsteged that
the profession in Israel, like many other counfrigstransforming from
various marginal and ancillary services to a cofm@nsive school
counseling approach integral in the total schaad'scation program+*In
Japan, school counseling is a very recent phenomemith school
counselors being introduced only in the mid-1990Qd #&en often only

part-time with a strong emphasis on assisting éthavioral issue$®

In Lebanon, the government sponsored the fieshitryg of school
counselors for public elementary and middle schawl&996. There are

now school counselors in about 1/5 of the elemgraad middle schools

125 D'Souza, C, “School Social Work-lts History antb@th”, Social Work Forum, Vol, 3. No. 2, 1965

126 Jiang, G. R.,. The development of school coungeii the Chinese mainland. Journal of
Basic Education 14", 2007, 65-82.

127" Thomason, T. C., & Qiong, X. . School counselingChina Today. Journal of School

Counseling, 2007

http://www.igc.ie/about-us/history

129 D'Souza, C, “School Social Work-Its History antb@th”, Social Work Forum, Vol, 3. No. 2, 1965

130 Kurosawa, S., Sukuru kaunseringu katsudo no dwdmire/Five important roles in school
counselling. In M. Murayama (Ed.), Rinsyoshinrigyaru sukuru kaunsera: Jissai to tenbo,
Tokyo, Shibundo.pp. , 89-99 ,2000,
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in Lebanon and none in the high schddfdn Malta, school counseling
services were begun in 1968 within the Departmémiducation based on
recommendations from a UNESCO consultant and ties:tiEducation
Officer, School Counsellor, and Guidance Teacheidéhce teachers are
mandated at a 1:300 teacher to student ratioigerid, school counseling
began in 1959 and exists in some high schadfsin Philippines, the
Congress of the Philippines passed the GuidanceCanmseling Act of
2004, with a very specific focus Professional Recag¢tEthics, National
Certification, and the creation of a Regulatory Bodnd specialists in

school counseling are subject to this I&t.

In Taiwan, school counseling traditionally was ddme"guidance
teachers." Recent advocacy on the part of the Ghirg@uidance and
Counseling Association pushed for licensure forosthcounselors in
Taiwan's public schools. Prior to this time, theus had been primarily on
individual and group counseling with a focus onyptherapy,**‘career
counseling and development®and stress related to national university

examinations.

In theUnited States, the school counseling professiorategith
the vocational guidance movement at the beginninth® 20th century,
now known as career developmeldsse B. Davias the first to provide a

systematic school guidance program. In 1907, harbeahe principal of a

131 Ayyash-Abdo, Alamuddin, & Mukallid, 2010 Ayyashb8o, H., Alamuddin, R., & Mukallid,
S. (2010). School counseling in Lebanon: Past,gmtesand future. Journal of Counseling &
Development, 88, 13-17.

132 Aluede, O. O., Adomeh, I. O. C., & Afen-Akpaidh, E. (2004). Some thoughts about the

future of guidance and counseling in Nigeria. EdioceWinter, 2004.

http://www.ops.gov.ph/records/ra_n09258.htm

Shen, Y.-J., & Lowing, R. J. (2007). School caloss' self-perceived Asian American

counseling competence. Professional School Coungsdlil, 69-71.

Chang, 2002 Chang, D. H. F. (2002). The pastsemt and future of career counseling in

Taiwan. Career Development Quarterly, 50, 218-225.
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high school and encouraged the school English &Facho use
compositions and lessons to releséeeer interests, develop character, and
avoid behavioral problems. Many others during timee did the same. For
example, in 190&rank Parsons, "Father of Vocational Guidance"
established thBureau of Vocational Guidante assist young people in

making the transition from school to work.

From the 1920s to the 1930s, schmminselingand guidance grew
because of the rise of progressive education iatsh This movement
emphasized personal, social, moral developmentydemools reacted to this
movement as anti-educational, saying that schdutsild teach only the
fundamentals of education. This, combined withgbenomic hardship of the
Great Depression, led to a decline in school cdungsand guidance. In the
1940s, psychologistsand counselorselected, recruited, and trained
military personnel. This propelled the counseling movemengchools by
providing ways to test students and meet their vie®@dhools accepted these
military tests openly. Als&Carl Rogers' emphasis on helping relationships

during this time influenced the profession of sdlomninseling.

In the 1950s the government established the Guelaand
Personnel Services Section in the Division of Stamel Local School
Systems. In 1957, the Soviet Union launched Sputndut of concern that
the Russians were winning the space race and libat twere not enough
scientists and mathematicians, the governmenegdabe National Defense
Education Act, spurring growth in vocational guidanthrough larger
funding. In the 1960s, new legislation and prof@sai developments
refined the profession (Schmidt® 2003).

136 Schmidt, J.J. (2003Jounseling in schools: Essential services and ceheursive programs.
4th ed. Boston: Allyn & Bacon
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The 1960s was also a time of great federal funfiomgand grant
colleges and universities in establishing Couns&ducation programs
137School counseling shifted from an exclusive focos career
development to add personal and social issueslg@arglthe rise of social
justice and civil rights movements. In the earlyy@8, Dr. Norm Gysbers
began shifting the profession from school counsel@s solitary
professionals into having a comprehensive developahe school
counseling program for all students K-12. He aisdclolleagues’ research
evidenced strong correlations between fully impleted school
counseling programs and student academic succes#jcal part of the
evidence base for the profession based on theik worthe state of

Missouri. 38

But school counseling in the 1980s and early 19@@sabsent from
educational reform effort$**The profession was facing irrelevance as the
standards-based educational movement gained direuitds little evidence
of systemic effectiveness for school counselorsebponse,**°consulted
with elementary, middle, and high school counselansl created the
ASCA National Standards for School Counseling wittiee core domains
(Academic, Career, Personal/Social), nine standarailsd specific
competencies and indicators for K-12 students. earylater, the first

systemic meta-analysis of school counseling wadighdd and gave a

137 \www.aces.org

138 |apan, Gysbers, & Sun, 1997 Lapan, R. T., Gyster€., & Sun, Y. (1997). The impact of
more fully implemented guidance programs on theosthexperiences of high school
students: A statewide evaluation study.Journal@fr@eling and Development, 75, 292-302.

139 Stone, C. B., & Dahir, C. A. (2011). School coeios accountability: A MEASURE of
student success (3rd ed.). Boston, MA: Pearson.

140 Campbell, C. A., & Dahir, C. A. (1997). The naiid standards for school counseling
programs. Alexandria, VA: American School Couns@esociation.
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wake-up call to focus on outcome research in acareocareer, and

personal/social domain§™

In the late 1990s, a former mathematics teachégaacounselor,
and administrator, Pat Martin, was hired by The dation Trustto focus
the school counseling profession on closing theieaeiment gap that
harmed children and adolescents of color, poorvamking class children
and adolescents, bilingual children and adolescemtd children and
adolescents with disabilities. Martin developediogroups of K-12 students,
parents, guardians, teachers, building leaders, supkrintendents, and
interviewed professors of School Counselor Edunat®he hired a school
counselor educator from Oregon State University, Reese House, and
they co-created what emerged in 2003 as the Nati@enter for
Transforming School Counseling (NCTSE¥

The NCTSC focused on both changing school counsalacation
at the graduate level and changing school coungalactice in local
districts to teach school counselors how to prevemnérvene with, and
close achievement and opportunity gaps. In thedagoups, they found
what Hart & Jacobi"*®had indicated-too many school counselors were
gatekeepers for the status quo instead of advodateshe academic
success of every child and adolescent. Too mango$atounselors used
inequitable practices, supported inequitable schoalicies, and were

unwilling to change.

This professional behavior kept many students framm-dominant

backgrounds (i.e., students of color, poor and wgrkclass students,

141 Whiston, S. C., & Sexton, T. L. (1998). A revief school counseling outcome research:

Implications for practice. Journal of Counselind&velopment, 76, 412-426.

www.edtrust.org

143 Hart, P. J., & Jacobi, M. (1992). From gatekeepeadvocate: Transforming the role of the
school counselor. New York: College Entrance Exatiim Board.
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students with disabilities, and bilingual studeriteim getting the rigorous
coursework and academic, career, and college awiabs needed to
successfully graduate from high school and pursist-gecondary options

including college.

They funded six $500,000 grants for six Counsebhrdation/ School
Counseling programs, with a special focus on raral urban settings, to
transform their school counseling programs to idela focus on teaching
school counselor candidates advocacy, leadershgamihg and
collaboration, equity assessment using data, arturally competent
program counseling and coordination in 1998 (Indi&tate University,
University of Georgia, University of West Geordifniversity of California-
Northridge, University of North Florida, and Ohitag University) and then
over 25 other Counselor Education/School Counsgimmgrams joined as
companion institutions in the following decade. BEAD08, NCTSC
consultants had worked in over 100 school distr&ztd major cities and

rural areas to transform the work of school cowrsel

In 2002, the American School Counselor Associatieleased the
ASCA National Model: A framework for school couriegl programs,
written by Dr. Trish Hatch and Dr. Judy Bowers, @ising key school
counseling components into one model—the work «f. Dlorm Gysbers,
Curly & Sharon Johnson, Robert Myrick, Carol DakiCheri Campbell's
ASCA National Standards, and the skill-based fdouxlosing gaps from

the Education Trust's Pat Martin and Dr. Reese elmt® one document.
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In 2003, the Center for School Counseling OutcoraseRrch** was
developed as a clearinghouse for evidence-basettigerawith regular
research briefs disseminated and original reseprojects developed and
implemented with founding director Dr. Jay CareyneQof the research
fellows, Dr. Tim Poynton, developed the EZAnalyZ2software program
for all school counselors to use as free-ware sishf using data-based

interventions and decision-making.

In 2004, the ASCA Ethical Standards for School Gelors was
revised to focus on issues of equity, closing gapsl ensuring all K-12
students received access to a school counselimgaond*® Also in 2004, Pat
Martin moved to the College Board and hired Scl@minselor Educator Dr.
Vivian Lee. They developed an equity-focused erdityschool counselors'
role in college counseling, the National Office f&chool Counselor
Advocacy (NOSCA).*'NOSCA has developed research scholarships for
research on college counseling by K-12 school egdarsand how it is taught
in School Counselor Education programs. On Jantarg006, the USA
Congress declared the first week of February Nati@cthool Counseling

Week, which grew out of advocacy from ASCA members.

In 2008, the first NOSCA study was released byJay Carey and
colleagues focused on innovations in selected @ellBoard "Inspiration
Award" schools where school counselors collaboretgide and outside their

schools for high college-going rates and strondegelgoing cultures in

144 Dimmitt, Carey, & Hatch, 2007 Dimmitt, C., Carey. C., & Hatch, T. Evidence-based
school counseling: Making a difference with datewein practices. Thousand Oaks, CA:
Corwin Press., 2007.

http://www.ezanalyze.com

www.schoolcounselor.org
http://professionals.collegeboard.com/policy-athay/educators/nosca
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schools with large numbers of students of non-dantitbackground§® In
2008, ASCA released School Counseling Competentiesised on
assisting school counseling programs to effectivelglement the ASCA
Model. Also in 2008, in support of the ASCA Modeid new vision*®

school counseling,

Dr. Rita Schellenberg introduced standards blendsga cross-
walking approach to align school counseling withe tracademic
achievement mission of schools as well as two Hated reporting
systems, SCORE and SCOPE.

In 2009, NOSCA released a national study undeldehdership of
Dr. Vicki Brooks-McNamara addressing the school rsmlor/principal
connection with specific recommendations for begstacfices in

collaborative leadership in school counsefifg.

In 2010, the Center for Excellence in School Colingeand
Leadership (CESCAL) co-sponsored the first schoahseling conference
devoted to the needs of lesbian, bisexual, gay te@m$gendered students

in San Diego, Californial>

In 2011, Counseling at the Crossroads: The pernspsctand
promise of school counselors in American educatiom,largest survey of
high school and middle school counselors in theddnbtates (over 5,300
interviews), was released by the College Board'sioNal Office for

School Counselor Advocacy, the National Associatimin Secondary
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http://www.thenewschoolcounselor.com

Schellenberg, R. (2008). The new school counsektrategies for universal academic
achievement. Lanham, MD: Rowman Littlefield Educati

Schellenberg, R., & Grothaus, T. Promoting caltuesponsiveness and closing the achievement
gap with standards blending. Professional Schoah€eling, 200912, 440-449.

Schellenberg, R.Standards blending: Aligning school counselinggpams with school
academic achievement missions. Virginia Counse&lowsnal, 200729, 13-20
http://www.cescal.org/
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School Principals, and the American School Coumsa&ksociation. The
study shared school counselors' views on educatjpoiies, practices,
and reform, and how many of them, especially inaarland rural school
settings, are not given the chance to focus on tiegt were trained to do,
especially career and college access counseling readiness for all
students, in part due to high caseloads and ingppate tasks that take up

too much of their time.

School counselors make strong suggestions abauttieial role in
accountability and success for all students and $vool systems need to
change so that school counselors can be key playestudent success.
Implications for public policy and district and sdtwide change are

addressed!®?

Professional school counselors ideally implement sahool
counseling program that promotes and enhancesratadaievement:>*
A framework for appropriate and inappropriate sthaounselor
responsibilities and roles is outlined in the ASQAtional Model. School
counselors, in most USA states, usually have a éfastlegree in school
counseling from a Counselor Education graduaterpragin Canada, they
must be licensed teachers with additional schoahseling training and
focus on academic, career, and personal/sociaéssdhina requires at
least three years of college experience. In Japamol counselors were
added in the mid-1990s, part-time, primarily foais® behavioral issues.
In Taiwan, they are often teachers with recentslagon requiring school

counseling licensure focused on individual and grawounseling for

153 http://nosca.collegeboard.org/research-policiesial-survey.
154 http://lwww.edtrust.org/dc/press-room/press-redésthool-counselors-underutilized-on-
secondary-campuses
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academic, career, and personal issues. In Kordmokcounselors are

mandated in middle and high schools.

School counselors are employed in elementary, mjdaihd high
schools, and in district supervisory settings amdcounselor education
faculty positions (usually with an earned Ph.DCiounselor Education in
the USA or related graduate doctorates abroad), @ost-secondary
settings doing academic, career, college readinmsd, personal/social
counseling, consultation, and program coordinatidreir work includes a
focus on developmental stages of student growttiuding the needs,
tasks, and student interests related to thoses{8gbmidt, 2003).

Professional school counselors meet the needsudesst in three
basic domains: academic development, career dawelop and personal/
social development (Dahir & Campbell, 1997, ASCA)03) with an

increased emphasis on college accEss.

Knowledge, understanding and skill in these domanesdeveloped
through classroom instruction, appraisabnsultation, counseling,
coordination, and collaboration. For example, ippraisal, school
counselors may use a variety of personality anderaaissessment methods
(such as the or (based on the) to help studentsrexpareer and college
needs and interests. School counselor interventrarigde individual and
group counseling for some students. For exampke siudent's behavior is
interfering with his or her achievement, the schaminselor may observe
that student in a class, provide consultation tachers and other

stakeholders to develop (with the student) a pteaddress the behavioral

155 carey, J. C., Dimmitt, C., Hatch, T. A., Lapan, R, & Whiston, S. C.. Report of the
national panel for evidence-based school counsefingcome research coding protocol and
evaluation of student success skills and secong. Bi®fessional School Counseling,
11, 2008197-206.
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iIssue(s), and then collaborate to implement anduata the plan. They
also provide consultation services to family membesuch as college
access, career development, parenting skills, stsiills, child and

adolescent development, and help with school-hoarsitions.

School counselor interventions for all studentslude annual
academic/career/college access planning K-12 alading classroom
developmental lessons on academic, career/college, personal/social
topics. The topics of character education, diveramd multiculturalism
(Portman, 2009), and school safety are importagdsaof focus for school
counselors. Often school counselors will coordinatgside groups that
wish to help with student needs such as academsics;oordinate a
program that teaches aboutchild abuse or drugsiough on-
stage drama(Schmidt, 2003).

School counselors develop, implement, and evalusdtool
counseling programs that deliver academic, careeliege access, and
personal/social competencies to all students im #ufhools. For example,

the ASCA National Model includes the following famain areas:

Foundation - a written school counseling programssion
statement, a beliefs and philosophy statement,aafatus on the ASCA
standards and competencies and how they are imptethdor every

student;

Delivery System - how lessons and individual anaugrcounseling

are delivered;

Management System (use of calendars, time, builidiader-school

counselor role agreements, creation of action jamsl
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Accountability System - use of a School Counsepnggram audit,
results reports, and school counselor performanakiations based on 13

key competencies.

The model is implemented using key skills from tBducation
Trust's Transforming School Counseling Initiativelvocacy, Leadership,

Teaming and Collaboration, and Systemic Change.

School Counselors around the world are affiliateth wational and
regional school counseling associations includisgpciacion Argentina de
Counselors (AAC-Argentina), American Counseling d@csation (ACA-
USA), African Counseling Association (AfCA), Ameaiec School Counselor
Association (ASCA-USA), Associacao Portuguesa deoRsapia centrada
na Pessoa e de Counselling (APPCPC-Portugal), dastrGuidance and
Counselling Association (AGCA), British Associatidor Counselling and
Psychotherapy (BACP-UK), Canadian Counseling Asgioci (CCA)/
Association Canadienne de Counseling (ACC), CefaerExcellence in
School Counseling and Leadership(CESCal) (USA), t&@efor School
Counseling Outcome Research (CSCOR-USA) Councihi®rAccreditation
of Counseling and Related Educational Programs (RRBE&USA and
international), Counselling Children and Young RedBACP affiliate, UK),
Counseling & Psychotherapy in Scotland (COSCA), oypAssociation of
School Guidance Counsellors (OELMEK), European Gelimg Association
(ECA), France Ministry of Education, Federacion &spga de Orientacion y
Psicopedagogia (FEOP-Spain), Department of EducMm@lta, Hellenic
Society of Counselling and Guidance (HESCOG-Greeeng Kong
Association of Guidance Masters and Career MagtaGMCM), Institute
of Guidance Counselors (IGC) (Ireland), Internaiomssociation for
Educational and Vocational Guidance (IAEVG)/Asstora Internationale

d'Orientation Scolaire et Professionnelle (AIOS®grnationale Vereinigung
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fir Schul- und Berufsberatung (IVSBB)/Asociaciérteimacional para la
Orientacion Educativa y Profesional(AIOEP), Intéioi@al Baccalaureate
(1B), International Vanguard of Counsellors (IVQJenya Association of
Professional Counselors (KAPC), National Board @artified Counselors
(NBCC, USA), National Center for Transforming SchoBGounseling
(NCTSC) at The Education Trust (USA), National Cdfifor School
Counselor Advocacy (NOSCA) at The College BoardA)) dNew Zealand
Association of Counsellors/Te Roopu Kaiwhiriwhiri Aiotearoa (NZAC),
Counseling Association of Nigeria (CASSON), Phiilgp Guidance and
Counseling Association (PGCA), Overseas Associatioh College
Admissions Counselors (OACAC, an affiliate of Natb Association of
College Admissions Counselors-USA), Singapore Aasioa for Counseling
(SAC), and the Taiwan Guidance and Counseling Aatoc (TGCA).*®

School Counselors are expected to follow a probesdi code of
ethics in many countries. For example, In the UBwy are the American
School Counselor Association (ASCA) School Counséthical Code ,
the American Counseling Association (ACA) Code tiii€s ", and the
National Association for College Admission Counsgli (NACAC)
Statement of Principles of Good Practice (SP&®)

2.2.11 The School Life of the Adolescent

The adolescent is grown up enough to evaluate #@f@awor of
teachers in the school. He accepts some teachegoa@s$ and he is
vehemently against someone who are undutiful, gdaghd devoid of
human qualities. The adolescent likes a teachergires him full freedom

to place his views at relevant points in the clasd tries to maintain an
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ideal atmosphere in the class for his harmoniougeldpment. The

adolescent is influenced by the behavior of thehees in the school. He
does not like the teacher who passes adverse renag&inst some
students. He greatly respects a teacher who aluses encouraging words
for students. He may appreciate if the teachertpant to some weakness
in learning certain subjects, but at the same tim@ealso wants that the
teacher should give him praise for something inclhiis performance is

satisfactory.

The teacher is greatly responsible for creating araintaining a
desirable atmosphere in the class in order thaadlodescent may develop
his concept of self in the right manner. The betiawif the teacher is of
vital importance in this context. In associationthwhonest and good
teachers the adolescent learns to behave in theaigl creative manner. A
teacher with dictatorial attitude makes the ad@esaggressive, unsocial

and unruly.

The above observations are indicative of the extenwhich the
school life may be a vital factor in the developtmef adolescent’s
personality. Much depends upon the type of schouwlhich the adolescent
happens to be placed. There are good schools ahares also. Some
schools appoint good teachers on higher gradessant are not very
careful in choice of teachers. Such schools aretioming like commercial
establishments. Adolescents receiving educationsuch bad schools
develop a business like attitude. They have littkgpect for their teachers.
They feel that they receive education from the etlom the payment of
tuition fees as they buy certain commodity from eashop on payment of
the required price. A student with this attitudeeates disciplinary
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problems in the school. The policy of the schodoalnfluences the

personality of the adolescérit

Following the family the other institution that hessponsibility of
promoting mental health in children is the schdibis the school that has
the greatest influence, after the home in forming ¢thild’s personality.
And even in school, the most important factor is #imosphere existing
there. In a healthy atmosphere, the children adiigatipline and other
gualities of their own. There is greater fear ainsochildren being spoiled
in school. Such children should be specially atehtb and give definite
and expert guidance. The greatest need is for girayieach child with
work adequate and proper to the needs of his palisonin school, the
teacher should keep the following factors vividly mind if he is to
preserve mental health, prevent mental disturbarc@romote mental

health among his students:

Discipline - Discipline in the school has an impmrt influence
upon the mental health of students. But this dis@pshould never be very
hard since such conditions will lead to mentah#lalth. Thus, discipline
should be exercised not through creating fear efighument but through
arousing feeling of responsibility and the desoédé law-abiding among

the students.

Affectionate behavior - It is only too evident thaffectionate
behavior towards students on the part of teachassglood effects on the
former's mental health. It will inspire them to gbthe teacher, respect
him, to do nothing that may incur his displeasufe.teacher should
maintain the same loving attitude towards all hisdsents. Any

discrimination in this treatment injures the fegbnof students.Play and

159 Elizabeth B.Hurlock, Developmental Psychologyci®pp-235
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recreation- Mental disturbance and imbalance azated by the repressed
motive surging in a student’s brain. They can beegiopportunities for
healthy expression through games and other fornrearéation. Play and

recreation have a cathartic effect.

Sex education- In adolescence, the morals of yduoyg and girls
show alarming tendencies to proceed to degradaecause of the sexual
instinct, or alternately its repression leads tocmumental distress.
Teachers should make use of psychological weamorentove any sexual
deviations that may be embedded in the minds alfesiis. And for this, the
best way is to provide young boys and girls with tlecessary elementary
sex education. Educational guidance- In order tmtai a state of mental
health, it is essential that they be given subjects conform to their
requirements and abilities, and their educatiomablems solved. Taking
personal advice of a psychologist in this connect®called educational

guidance.

Personal guidance-Many of the problems that aristorb the
students are such that, they cannot be solvedéygttident himself, hence
he needs the personal guidance of the psycholdgissolve them.
Vocational guidance-Every individual is compelledadopt some one or
the other profession once his education is compéete he begins to worry
about it even while he is still engaged in his a&rad pursuit. The
knowledgeable teacher can help his students im timice of a suitable
career.Formation of good habits- Mental health ddpaipon good habits.
Hence it is desirable for the teacher to help sitglen the formation of
good habits regarding a regular life, balanced dietd exercise, good
behavior, high thinking, etc.Balanced curriculunheTstudents in school
should be such as to develop all aspects of th#@estis personality, to

increase his fund of necessary knowledge, and aibithnecessary strain
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on the mind. The integrated development of theesitglcan be promoted
through the organizing of various kinds of extrawudar activities in the
school and college.Balanced home assignment-iitpsoper to think that
if the child is given too much homework to do, hdél mot have the time to
indulge in destructive and naughty pranks as hebegiltoo busy. Loading
them with too much homework only leaves them waraexious, with the
worst influence upon their mind. Hence the homewatuired of them

should be carefully and sensibly formulated.

Schools with the support of families and the comityurare
currently the best place to develop a comprehensnental health

programme for children because:
1. Almost all children attend school at sometiduring their lives.

2. Schools are often the strongest social andagamal institutions

available for intervention.

3. Schools have profound influence on childrerjrtfamilies and the
community.
4. Young people’s ability and motivation to stayschool, to learn and

to utilize what they learn is affected by their anvell being.

5. Schools can act as a safety net, protectinidreh from hazards,
which affect their learning, development and psycuomal well
being. In  addition to the family, schools araaial in building self

esteem and a sense of competence.

The school mental health programmes are effegtivenproving
learning, mental well being and in treating mentgbrders. Probably no

other institution has a much opportunity as theosthot only to shape the
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developing child, but also to deal with the meritablth problems they

face®®

2.2.12 The Significance of Counselling Programmes 5chools
Counselling in schools is by no means a new phenomeSchool

counselling is well established in the western toes, which dates back
to 1898 where the central school in Detroit hadclosl counsellor. In
recent years school counselling has begun to takera prominent role in
schools all over the world. When teachers are uingre pressures to
leach, keep detailed records on their pupil antil fall the criteria of the
national curriculum, they often find it difficulottake on the added pastoral
role. Some schools have thus begun to realize ¢heflts of employing a
counsellor. The usefulness is increasingly recaghiaf having someone
Oil site who is available to all the pupils not pymb meet their educational
needs but also to meet the emotional and psychasoeeds. Counselling
adolescents in school setting helps to examingliffieult ties or problems
they arc experiencing and gain insight into thdoter factors responsible
for these problems. Further the counsellor can tiem to identify useful
coping strategies and the existing sources of stppduding peer, family

and other professional support.

Counselling, along with guidance, helps the studernnaking the
best possible adjustment to the current situatiorglucational institutions
and the occupational world. In the academic fidl@¢ tounsellor can
monitor (he academic progress of students and riegte acquainted with
the prescribed curriculum. They can assist studenggetting Information

about further education and to maximize their sabiid achievement.

180 Malavika Kapur, Mental Health in Indian Schoohd-580-582
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However, counselling or guidance will be effectiamly when the

strategies the counsellors adopt are appropridtestproblems for which

The strategies must be objective oriented and studeented. It
must take into consideration the resources anditfesiavailable to the
students and it are to be provided not for a fawests but for all. AlImost
all students and it is lithey are extended withiaternal support, will
develop an | sense of identity. | essentially, caliing will help them to
reach a stage of mental development and social e@mpe adaptive to the
challenges both personal and interpersonal. Thexefoounselling is

considered to be an integral part of school edocati

2.3 EXAM ANXIETY
2.3.1 Anxiety

Anxiety is a painful uneasiness of mind concerrsage pending or
anticipated ill. It is an unpleasant emotional estatf uneasiness and
distress, a feeling of impending doom, althoughidhse no obvious threat.
The exact course of anxiety is not yet known. Higyeprobably plays a

role. Recent studies show a biological cause ak #e| an imbalance of

. 161
neurotransmitters could lead to an attackin some forms, the fear goes

hand in hand with complaints such as tiredness;anation disturbances,

162
irritability, muscle tension, sleep disorders agdation

2.3.2 Exam Anxiety

Exam anxiety expresses excessive worry about upmprakams,

fear of being evaluated, apprehension about theemprences, experienced

181 http://en.wikipedia.org/wiki/anxiety

162 Mental Health, A booklet is brought out as pdrthe publication programme of the Year of
Scientific awareness being supported & catalyseRMBSP, DST, Govt. of India, Year of
Scientific Awareness 2004, Page 10
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by many normal students, not mysterious or diftidol understand and
manageable by following a plan of helpful suggesicExam anxiety is a
feeling which comes with being afraid during anrexar evaluation. Exam
anxiety hinders student's perception and success cam impede their
exam preparation and exam taking. Students becdra&l af making

mistakes and the situations of having to sit amrekacome wrought with
terror. Exam anxiety can be evident in both thekimg and behaviour of

students.

On the eve of the examination most and students getting
anxious and spend sleepless nights, worrying ath@uipproaching tests.
Exams may be anxiety provoking for many people.yTinay worry about
an exam for days before it is to take place and nwheckling the
examination they may experience negative thoughtd anpleasant
physical symptoms which prevent them from perfognto the best of
their ability. Anxiety and fear hamper recall argbult in a mental block

during examinatiort®®

What parents and teacher should always rememiveati€ach child
has his or her own potential. Unless the focaliireegd on the aptitude and
potential of the child, there will be a lot of umtad anxiety for all
concerned. External comparisons rarely motivatethill. He should be
thought to compete with himself, not with otherbeTstress should be on
what he can do to better himself. The focus shbeldn the strong points
and not only deficiencies. For example a child ddm¢ good in sciences

and weak in languages. He should be encouragedrtorm well in what

183 http:/iwww.keral.com/articles/EXAM_FEWER.htm
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he is good at. That will boost the child’s confiderand help him work on

all the subjects®

Exam anxiety is one of the most important probleamong
moderate and low average students. On the eve arhieation, many
students and parents approach counselors and pegidts, which show
the existence of the severity of this problem.rtimpted the researcher to
make an in depth study of this subject. Besidesmmation anxiety,
students face numerous other problems like longdinkearning disabilities,
physical changes, emotional instability, peer grquessures, rebellious

tendency, etc. Here comes the role of a schools=lan

The school counselor is an important and integaat pf the pupil
personnel constituting educating team. His resditgiis to diagnose and
study individual children, who have special probdem development.
The school counselor evaluates various aspectslofdis experiences and
behavior that are relevant to an understandindgn@fchild’s difficulties in
making achievements. For this role, the school selam is trained in the
use of psychological tests and also in adminisgenrdividual or group
therapy for the disturbed children. Exam anxietyoise of the most

important problems found among moderate and lowaanestudents.

The physical and psychological development createkind of
tension in the mind of the adolescent. So he fekdsatisfaction and
indifference quite frequently without any apparezdson, which the elders
fail to understand. The adolescent grows very seital, because he has
not yet developed mature ideas, outlooks and déguabout things. His

sentimentalism, at times, results in outbursts evhger for which the

184 http://lwww.studygs.net/tstprp 8.http
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adolescent usually repents later. He very oftermmes to control his
sentimentalism and outburst of temper but freqyetfatils in adhering to
his determination. This failure naturally acts ke temotional tension in
him. However, by the end of the period of adoleseeme succeeds in his
efforts and is able to acquire a relatively mowrb nature and mode of

behavior.

The adolescent is afraid of censor, stricturesyrs@nd criticism
from others, because he is not very sure of therpty of his actions or
behaviors. He is afraid that some of the featuffeki® physical; mental,

social or moral development may be criticized.

He is shy about the uneven development of hislypodgans or the
pimples on his face. It is during adolescence thatnose draws attention
of others. Sometimes, pimples on the face are smemus that the

adolescent feels shy of showing his or her faasthers®.

Exam anxiety is one of the most important probleamong
moderate and low average students. In the timexamaation, many
students and parents approach counselors and pegdte which show

the existence of the severity of this problem.

It prompted the researcher to make an in deptiystéithis subject.
Besides examination anxiety, students are facioglpms like loneliness,
learning disabilities, physical changes, emotiopadblems, peer group
pressures, rebellious behaviours etc. Here comesrdle of a school

counselor.

Examination anxiety has negative image among theesits. But it

has a positive role also. Moderate level of exatnom anxiety is always

185 Elizabeth B. Hurlock, Developmental PsychologthFEdition, Tata McGraw Hill
Publishing Company, 1981,p-254
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good, it act as a motivational factor in the exation performance. It
promotes the level of achievement of the studentrdates a feeling of
necessity of passing the exam and thereby to ggiehiclass promotion;
examination has been a powerful force for ensunmgmum standard in

the educational system of the country.

It promotes hard work nature among the studenhdfstudents get
high marks in the examination results, it provitl@ppiness and pried not
only to the student, but also to the class teachredsparents. It is quite

natural that parents have high expectation abaurt ¢children.

Adolescence is a developmental transition betwdelllmod and
adulthood. It is the period from puberty until fdtlult status has been
attained. Adolescence is also the stage in a psrétmbetween childhood
and adulthood. It is the period of human developgnaming which a
young person must move from dependency to indepeed@utonomy and

maturity.

The young person moves from being part of a fagubup to being
part of a peer group and to standing alone as ait. a@enerally, the
movement through adolescence from childhood to thdatl involves
much more than a linear progression of change. ésteince is a time of
stress and crisis. So adolescence is describedwsdgsome period in life.
The major cause of stress in adolescence is theiqatyand psychological
change that takes place in them. It is multi-dinn@me, involving a
gradual transformation or metamorphosis of the gess a child into a

new person as an adult.

Adolescence presents many challenges as biolpggachological
and social changes are confronted. Important psesesf change need to

occur within the young person if these challengesta be confronted
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adaptively and with success. When an adolescantable to confront and
deal with a developmental challenge successfuligret are likely to be

unhelpful psychological, emotional and behaviogmaisequences.

In dealing with these, counselling may be usefihwie counsellor
helping the young person to find new ways to prdcsgaptively along the

required developmental journey.

The school counselor is an important and integramiver of the
pupil personnel team. The responsibility of thenoigliagnose and study
individual children, who are usually experiencingoldems in their
educational or personal development in this rahe $chool counselor
evaluates various aspects of a child’s experieares behavior that are
relevant to an understanding of the child’s schaldficulties and
achievements. For this role, the school counsealdrained in the use of
psychological tests and also is prepared to engagedividual or group

therapy with disturbed children.

The responsibility of school counselors is to dizgm and study
individual children, who are usually experiencingoldems in their
educational or personal development in this rahe $chool counselor
evaluates various aspects of a child’s experieares behavior that are
relevant to an understanding of the child’s schaidficulties and

achievements.

For this role, the school counselor is trained e tuse of
psychological tests and also is prepared to engagedividual or group

therapy with disturbed children.
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2.3.3 The symptoms of exam anxiety
2.3.3.1 Physical symptoms

It can be, for example, a quick heartbeat ,tightohes, headache,
iInsomnia, upset stomach, appetite changes (unableat, constant
snacking, binge eating),shortness of breath, irsg@aperspiration,
sweaty palms, increased heart rate, dry mouthyttear more frequent
urination, tense movements, losing focus of axtjdess coordinated
movements, fidgeting, nail biting, moving or walginfaster than
normal, increased smoking, drinking and escapinpabm®urs (e.g.

partying the night before an exam).
2.3.3.2 Psychological symptoms

It can be, for example, appearing in blurred timgkand errors in
the assumption process. Thinking becomes charaeterby disruptive
thoughts (I am going to fail, others are bettenth@e, others can spot my

lack of knowledge) instead of constructive thougfitsam pretty well

prepared, | can do this just like the others, | pass this exanlse, negative

thinking and self-criticism (rather than being en&®wn best friend),
irrational thinking about exams and outcomes, soadt attention, irrational
thoughts, difficulty concentrating, negative, sadffeating thoughts, task-
disruptive daydreaming, self-abusing thoughts tibbreal beliefs "If | don't
pass my (parents/partner/boss) will kill me!", tioaal demands "I have to
get 100% or | am worthless.", Catastrophic predindi"l'll fail no matter
what | do."Many students experience some pre-exaters, Mild

nervousness can motivate the best. However, exaaetgns different

186 http://lwww.panic-anxiety.com/anxiety/symptoms
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from typical nervousness: It is more intense. It n®re potentially
overwhelming. it affects emotionally (atypical mo®wings, emotions
related to the examination, presentation, or, paperry, frustration, fear,
anger, discouragement, depression, panic, hopelessnlt is more

disruptive and disturbing. It is not helpful or nwvatting.
2.3.3.3 Social symptoms

social withdrawal, avoidance of friends and familyusual irritability
with others, procrastination through increased a@ing, disorganized
time management, poor study habits, procrastinatiom papers,
presentations and studying, obsession with featioughts about the
consequences of failing, unable to concentrate @eading and
understanding study material, can't focus or omgatihoughts, poor recall
of important concepts, keywords, acronyms, can'tlemsstand exam
guestions, going blank on familiar questions, pseores on known

material.

2.3.3.3 Lifestyle issuesthat can contribute to exam anxiety are
inadequate rest, poor nutrition, too many stimdardnd insufficient

exercise, not scheduling available time, and niotrpizing commitments.

2.3.3.4 Information needsissuesthat can contribute to exam anxiety
are exam-taking strategies, academic informatiorchswas course
requirements, teachers' expectations, exam datdstesting location,

knowledge of how to apply anxiety reduction teclueis}

2.3.3.5 Studying styles issuethat are inefficient -inconsistent content
coverage, trying to memorize the textbook, bingedwihg, distance
environment, all-night studying before exams andffettive- reading
without understanding, can't recall the material, making review notes,

not reviewing, not studying.
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